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Foreword 
 

Tonga’s 1875 Constitution is one of the oldest in the world and within it are 

enshrined our fundamental freedoms and basic human rights.  The Universal 

Declaration of Human Rights (UDHR) which encapsulated the whole range of 

human rights and fundamental freedoms came out in 1948 after the creation of 

the United Nations at the end of World War II. 

 

Tonga became the 188th member of the United Nations on the 14th November 

1999.  It has also become party to two Conventions:  The International Convention 

on Elimination of All Forms of Racial Discrimination (ICERD) which Tonga ratified 

on the 17th March 1972; and The Convention on the Rights of the Child (CRC) 

which Tonga ratified on the 6th December 1995.  Since these ratifications, we have 

submitted some national reports on ICERD and at one on CRC.  Tonga has also 

signed but not yet ratified the Convention on the Rights of Persons with 

Disabilities (CRPD) in 2007 but has not ratified it yet. 

 

This children’s study has reminded us the Government of Tonga that we as a 

member of the United Nations have obligations to fulfil.  Firstly to our people and 

in this case, our children and also to our allies in the United Nations.  We need to 

listen to our children and to take action to ensure that they are safe and live in a 

country which nurtures them rather than alienates them.  We also need to report 

regularly on the status of our implementation of the two major treaties that we 

have ratified and to also consider the signing and ratifying the other core human 

rights conventions that we are not party to. 

 

The study that is presented here gives a snapshot of how we as Tongans raise our 

children.  It shows us that there are shortcomings in our responsibilities as 

parents and as leaders to bring up our children in sound and fostering 

environments.  
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This study is unique because it is the first study in Tonga and the Pacific which 

addresses violence against children and more so, children with disabilities.  This 

is very important because at most times, studies would only focus on older 

children such as the youth and on the older members of the society but the young 

children and children disabilities would be overlooked.   

 

The findings from the study tell us that we must discipline our children because it 

is our responsibility as parents and as leaders to do so.  The children are still 

inexperienced and need to be shown and told what to do.  Without the father’s 

guidance and the mother’s support, the children will misbehave and be 

problematic and will grow up to be irresponsible persons.  But the main thing to 

notice is that physical violence, vulgar language, intimidation or other forms of 

negative discipline should not be used.   

 

All children in the study including children with disabilities reported that they 

were physically abused and they were afraid because of this.  They reported that 

their parents, teachers, prefects, older siblings and older people would hit them 

all the time.  These children said that they knew that they were doing something 

wrong but they would prefer that the parents and teachers speak to them and ask 

them to do chores at home rather then hit them.  The forms of physical abuse were 

being slapped, hit with sticks or pieces of wood and being whipped.  Some children 

said that they were also verbally abused and some were denied food and sent off 

to bed without dinner. 

 

Some of the children also reported that they work in order to help their families 

out economically.  The study also points to wider socio economic hardship in 

families which highlights stress and anxiety amongst the older people and the 

parents.  There are also the effects of domestic violence and substance abuse in 

families.  The study also found that parents do save up but it is mainly for the 

churches’ annual donations. 

 

Despite all these negative findings, the children said that they liked going to school 

and they enjoyed living with their parents.  They also spoke of their aspirations 
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for their futures and they included professional roles such as being a pilot, doctor, 

soldier and police officer. 

I now would like to call on all the Government Ministries whose mandates include 

children: The Ministry of Education and Training; The Ministry of Internal Affairs; 

The Ministry of Police; The Ministry of Justice; The Ministry of Health; and all other 

Government Ministries to prioritize the needs of the children in our work and in 

our policy formulation.  The Family Protection Act, 2013, The Education Act, 2013, 

The Criminal Offences Act, 1924 criminalizes the punishment of children yet there 

are still reports of children being physically punished in the schools, their homes 

and in the communities.  This study tells us that we need to look into policies and 

laws which would look specifically at children, including children with disabilities 

and address their issues directly. 

From the findings of this study and the recommendations, the government calls 

on the families, the churches, the schools, the communities to pay heed to the cry 

from our children.  We the parents see our children as a ‘gift from God’ yet we 

punish them harshly and without love resulting in the hurt and fear that our 

children feel.   

I would like to take this opportunity to show my sincere appreciation to the 

European Union for funding this milestone study and thereby laying a solid 

foundation for concrete action to improve our respect for and implementation of 

the rights of our children, including our children with disabilities. 

 

Malo ‘aupito 

 

Hon. Samuela ‘Akilisi Pohiva  

The Prime Minister of Tonga 
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Executive Summary: Fakama’opo’opo ‘o e Ngaahi Ola: 
 

Children and young people: Longa’i Fanau 
 

 The physical abuse of children in families in Tonga as a form of punishment 

or ‘discipline’ is commonplace;  

 Ko hono akonekina mo hono fakatonutonu ‘o e longa’i fanau ‘i Tonga ‘oku 

anga maheni ‘aki pe ‘a hono fakamamahi’i fakaesino kinuatolu; 

 Children with disabilities also experience abuse in families; 

 ‘Oku kau pe mo e fanau faingata’aia ‘i hono fakamamahi’i ‘i he ngaahi famili; 

 Forms of abuse (punishment) include being slapped by parents/ 

grandparents, hit with sticks or pieces of wood and being whipped; 

 Ko e ngaahi founga ‘o e fakamamahi (tautea) ‘oku kau ai ‘a hono paa’i ‘e he 

matu’a/kui, taa’i ‘aki e va’akau pe ko ha konga papa pe ko hono uipi; 

 Other forms of abuse include verbal abuse and denial of food; 

 Ko e ngaahi fakamamahi kehe ‘oku kau ai ‘a e lea fakamamahi mo hono 

fakata’ekai’i; 

 Despite their experiences of abuse in families, children say family life is 

good and they enjoy spending time with their family; 
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 Neongo ‘a hono a’usia ‘o e ngaahi fakamamahi ko eni ‘i he ngaahi famili, 

‘oku tala mai ‘e he fanau ko ‘enau mo’ui mo honau famili ‘oku lelei pea ‘oku 

nau fiefia ‘i he feohi mo honau famili; 

 Children think punishment for poor or bad behaviour is right but that non-

physical forms of punishment should be used (e.g. verbal admonishment, 

being asked to do domestic chores) in place of physical punishment; 

 

 ‘Oku pehe ‘e he fanau ‘oku lelei pe ‘a hono tautea’i kinautolu koe’uhi ko 

ha’anau ‘ulungaanga ‘oku kovi pe ‘ikai ke lelei ka ‘oku tonu ke ngaue’aki pe 

ha ngaahi founga ‘oku ‘ikai ke kau ai ‘a e fakamamahi fakaesino (fakatata 

‘aki eni, ke akonaki’i ‘aki e lea, fekau ke ‘alu’o fai ha ngaue fakae’api); 

 Children are scared of physical punishment; 

 ‘Oku manavahe ‘a e fanau ‘i he fakamamahi fakaesino; 

 Most children are asked or forced to carry out domestic chores in and 

around the home, but most children say they are happy to help out; 

 ‘Oku tokolahi ‘a e fanau ‘oku kole ange pē ‘oku fakamalohi’i ke nau fakahoko 

‘a e ngaahi fatongia kehekehe pe ‘i honau ‘api, ka ‘oku lahi pe ‘a e fanau ‘oku 

nau pehe ‘oku nau fiefia pe ke tokoni; 

 Some children work to support their family financially; 

 ‘Oku ‘i ai ‘a e fanau ‘oku nau ngaue ke tokoni fakapa’anga ki honau ngaahi 

famili; 

 Children are often physically abused (punished) by teachers, other 

children (older pupils or prefects) and some are bullied by other pupils; 

 ‘Oku ‘i ai ‘a e fanau ‘oku fakamamahi’i fakaesino (tautea’i) kinautolu ‘e he 

faiako, fanau ako kehe (fanau ‘oku nau lalahi ange pe ko e kau matapule) 

pea ‘oku ‘i ai ‘a e ni’ihi ‘oku fakamamahi’i ‘e he fanau ako kehe; 

 Despite this, most children say they like going to school, are attending 

regularly and are performing well in their studies;  

 Neongo eni, ‘oku tala mai ‘e he tokolahi ‘o e fanau ‘oku nau sai’ia pe ‘i he ‘alu 

ki he ako, pea ‘oku nau ma’u ako hokohoko pea ‘oku lelei pe mo ‘enau ako; 

 Most children believe that schools should not use or condone physical 

forms of punishment;  
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 ‘Oku tui ‘a e fanau tokolahi ‘oku tonu ke ‘oua ‘e ngaue’aki mo kataki’i ‘e he 

ngaahi ‘apiako ‘a hono ngaue’aki ‘o e fakamamahi fakaesino; 

 Children report few health problems although some have skin problems 

(boils and infections) and experience dizziness. Children’s disabilities 

include learning disability, Down Syndrome and undiagnosed physical 

impairment; 

 Na’e tala mai ‘e he fanau ‘oku si’isi’i pe ‘enau ngaahi palopalema faka-mo’ui 

lelei ka na’e ‘i ai pe ‘a e ni’ihi na’a nau pehe ‘oku palopalema honau kili 

(hangatamakia mo e pala) pea ‘i ai e ni’ihi na’a nau fa’a ongo’i ninimo.  Ko e 

ngaahi faingata’a’ia ‘a e fanau ‘oku kau ai ‘a e faingata’a ke ako, faingata’a’ia 

fakaesino mo e faka’atamai pea mo e ngaahi faingata’a’ia ‘oku ‘ikai ke lava 

ke tala papau ke ‘ilo ‘e he matu’a pe ko e ha e faingata’a’ia ‘oku tofanga ai 

‘enau fanau; 

 Most children have aspirations for their future that include professional 

roles such as pilot, doctor, soldier and police officer. 

 ‘Oku tokolahi ‘a e fanau ‘oku ‘i ai ‘a ‘enau ngaahi faka’amu ki honau kaha’u 

pea ‘oku kau ai ‘a e ngaahi fatongia fakapalofesinale ‘o hange ko e pailate, 

toketa, sotia mo e ‘ofisa polisi. 
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Perspectives of parents (or other relatives who care for children in the home): 

Sio pe ko e lau ‘a e matu’a (mo e kainga kehe pe ‘oku nau tokanga’i ‘a e fanau 
‘i ‘api) 
 

 Parents/relatives admit that they physically abuse (punish) their children 

even though many acknowledge that this is ‘not right’;  

 ‘Oku fakatomala e matu’a ‘i he’enau fakamamahi’i fakaesino (tautea’i) ‘a 

‘enau fanau neongo ‘oku tokolahi ‘oku nau pehe ‘oku ‘ikai ke tonu eni; 

 Parents say they love spending time with their families and that children 

are a ‘gift from God’; 

 ‘Oku tala mai ‘e he matu’a ‘oku nau manako ‘aupito ke nofo mo ‘enau ngaahi 

famili pea ko e fanau ko ‘tofi’a mei he ‘Otua’; 

 Families face a number of serious socio-economic problems such as 

poverty, low income, precarious employment and unemployment as well 

as poor housing conditions, food poverty and large family groups living in 

inappropriate housing; 

 ‘Oku tofanga ‘a e ngaahi famili ‘i he ngaahi tu’unga palopalema fakasosiale-

faka’ekonomika lahi hange ko e masiva, tu’unga vahenga ma’olalo, ngaahi 

tu’unga ta’epau ‘o e ma’u ngaue mo e ‘ikai ke ma’u ha ngaue ‘o kau atu mo 

e ngaahi tu’unga ‘o e fale nofo’anga ‘oku ‘ikai ke lelei, masiva 

fakame’atokoni mo e ngaahi famili toko lahi ‘aupito ‘oku nau nofo ‘i he 

ngaahi nofo’anga ‘oku ‘ikai ke taau; 

 Socio economic hardship in families means that parents have to rely on 

their children to help in the home and to provide additional income 

through work; 

 Ko e ngaahi faingata’a’ia fakasosiale-faka’ekonomika ‘oku tofanga ai ‘a e 

ngaahi famili ‘oku pau ai ke fakafalala ‘a e matu’a ki he’enau fanau ke nau 

tokoni ki hono toe ‘omi ha pa’anga hu mai ki the famili ‘aki ha’anau ngaue; 

 Socio economic hardship in families also contributes to stress and anxieties 

among parents and older relatives who care for children; 

 ‘Oku toe kau pe mo e ngaahi faingata’ia fakasosiale-faka’ekonomika ‘i hono 

tanumaki atu ‘o e loto hoha’a mo e puputu’u ‘i he ‘atamai ‘o e ngaahi matu’a 

mo e kainga ‘oku nau lahi ange ‘a ia ‘oku nau tokanga’i ‘a e fanau; 
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 Domestic violence and substance misuse in families also have adverse 

effects on children and on family life;  

 Ko e fakamamahi ‘i ‘api mo e ngauehala ‘aki ‘a e faito’o konatapu ‘i he ngaahi 

famili ‘oku ha ia ‘i he ngaahi ola mo e nunu’a kovi ‘oku to ki he fanau pea 

mo e nofo ‘a e famili; 

 Religion plays a big part in family life and families save money to donate to 

their church; many families put their faith in God to help relieve their social 

and economic problems; 

 ‘Oku hoko ‘a e lotu ko ha konga lahi ‘i he mo’ui ‘a e famili ko ia ai, ‘oku tanaki 

pa’anga ‘a e ngaahi famili ke foaki ki he siasi; lahi e ngaahi famili ‘oku nau 

tuku ‘enau falala ki he ‘Otua ke ne tokoni mai ke to’o atu ‘e ngaahi 

palopalema fakasosiale-faka’ekonomika; 

 Parents need parenting advice, including advice and guidance about 

appropriate forms of child discipline; 

 ‘Oku fu’u fiema’u vivili ‘e he matu’a ha ngaahi fale’i ki he anga ‘o ‘enau tauhi 

fanau, kau atu mo ha fale’i mo ha tataki ki he ngaahi founga totonu ‘oku 

tonu ke ngaue’aki ke akonekina ‘aki e fanau; 

 Parents are aware that teachers (and others in school, including prefects 

and older pupils) physically abuse children in schools; some parents think 

that this is wrong, while others believe that children should ‘look up to 

their teachers’; 

 ‘Oku lave’i pe ‘e he matu’a tauhi fanau ia ‘ae hanga ‘e he faiako (mo e kakai 

kehe ‘i he ‘apiako, ‘o kau atu ki ai mo e kau matapule mo e fanau ako lalahi) 

‘o fakamamahi’i fakaesino e fanau ‘i he ngaahi ako’anga; ‘oku tui ‘a e matu’a 

‘e ni’ihi ‘oku hala eni, ka ‘oku ‘i ai pe ‘a e matu’a ‘e ni’ihi ‘oku nau tui ‘oku 

tonu ke ‘sio hake ‘a e fanau ki he faiako’; 

 Parents worry about their children’s health and their diet and nutrition but 

tend to use traditional healers rather than seek free health services and 

medicines to treat illnesses.  

 ‘Oku lahi ‘a e hoha’a ‘a e matu’a ‘o fekau’aki mo e mo’ui lelei ‘a ‘enau fanau, 

kau ki ai ‘e nau kai ke lelei ka, ‘oku lahi ange pe ‘a e matu’a ‘oku ‘ave ‘enau 

fanau ki he faito’o fakatonga kae ‘ikai ke nau ‘ave ki falemahaki he ‘oku 

ta’etotongi pe ‘a e faito’o ai.
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Introduction 
 

This report is based on research into the experiences and needs of children, including 

children with disabilities, living in Tonga. It was commissioned by Ma’a Fafine mo e 

Famili (MFF) For Women and Families and Naunau 'o e 'Alamaite Tonga Association 

Inc. (NATA) and was funded by the European Union’s (EU) fund for Tonga.  This 

national project covers the main island of Tongatapu and the other island groups of 

Vava’u, Ha’apai, ‘Eua and the two Niuas.  The project began in March 2015 and was 

completed in August 2018.   

 

MFF is a not for profit, non-government organisation, mandated to nurture a just and 

peaceful environment for families through the empowerment of women and families. 

NATA is a disability self-advocacy organisation, founded and operated by Tongan 

people with a disability to advocate on behalf of all people living with disability in 

Tonga. 

 

In 2012, MFF completed the first National Study on Domestic Violence Against 

Women in Tonga (NSVAW).  This groundbreaking study now forms as the baseline 

from which government, civil society and the community is actively addressing 

violence against women. On 1 July 2014, the Family Protection Act 2013 became law, 

another groundbreaking moment, being the first legislation to specifically address 

domestic violence in Tonga. It is also proof that establishing an informed 

understanding of violence is critical to enabling effective advocacy and the 

implementation of appropriate protection and prevention measures. 

MFF and NATA are collaborating on this research to ensure the rights and voices of 

children, including children living with disability, are mainstreamed throughout this 

action to adequately identify and address their unique experiences and needs. 
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Study rationale   
 

The importance of conducting a study on the experiences and needs of children 

(including children with disabilities) in Tonga was identified as a result of the 

National Study on Domestic Violence Against Women in Tonga, in 2012 (MFF, 2012).  

The study measured the number of women who experienced domestic violence and 

abuse, the extent to which this occurred, the underlying causal factors and provided 

recommendations to help address this issue.     

 

In the 2012 study, the most concerning result in relation to children was the extent of 

physical violence against young girls.  The study showed that 68% of young girls 15 

years and above had experienced some form of physical violence, with the most 

commonly identified perpetrators being fathers or teachers using violence as a form 

of discipline (see MFF 2012, p.63).  The study also examined intergenerational 

violence and whether this was considered ‘acceptable’ in Tongan society. While there 

was limited statistical significance to draw clear conclusions, it has been identified in 

other parts of the Pacific (see MFF 2012, p.94) that exposure to violence during 

childhood can lead to behavioural issues and a predisposition to using violence in 

future relationships (see Oates, 2011), thereby creating a cycle of violence.  The 

rationale for this study of children’s experiences of family and school life in Tonga was 

the recognition that Tongan children and young people have distinct rights and needs, 

including the right to participation and protection (in accordance with the principles 

of the United Nations Convention on the Rights of the Child (UNCRC), 1989). As a State 

Party to the UNCRC, the Government of Tonga is required to meet these rights through 

the implementation of relevant policies and laws.  
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Aims of the research 
 

The aim of this study is to identify the experiences and needs of children (5 to 18 years 

old) living in Tonga. The findings will serve as an action-oriented baseline for 

government, civil society and the community to develop and implement immediate 

and long-term measures to ensure the fundamental human rights of Tongan children 

are protected and upheld in order for them to thrive.  

 

The objectives of the research are to: 
 

1. Understand the experiences and needs of children, including children with 

disabilities, living in Tonga, specifically the main island of Tongatapu and the 

other island groups of Vava’u, Ha’apail, ‘Eua and the two Niuas. 

2. Understand, from children and young people’s own perspectives, their 

experiences of childhood, family life, education and disability, health and 

wellbeing. 

3. Understand children and young people’s experiences of violence, bullying and 

corporal punishment. 

4. Gain an understanding of parents’ (and other older relatives in the home) 

perspectives on children’s experiences of family life, education and their 

health and wellbeing. 
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Context 
 

The Kingdom of Tonga is a constitutional monarchy, a unique political system in the 

South Pacific region. Tonga has never been formally colonised although early links 

with Europeans and Christian missionaries have strongly influenced social and 

political transformations (Morton, 1996, p. 21).  In the last decades though, Tonga has 

undergone rapid political, social, economic and demographic changes that have 

impacted society, especially women and children (Government of Tonga, 2010, p. 4).  

As described by McLean (2014, p. 78), these changes have caused both a ‘distancing 

[of] people from their traditional commitments’ (Government of Tonga, 2010) and 

strong protection of anga fakatonga (“the Tongan way”), to preserve tradition and 

culture, particularly in relation to fundamental values, such as family relationships 

and hierarchies. 

 

Tonga is a patriarchal society built on strong family and church networks, with the 

core values of ‘ofa (love), faka’apa’apa (respect), feveitokai’aki (reciprocity), loto 

fakatokilalao (humility) and fatongia (responsibility).  

 

Most families, particularly on the outer islands are self-sufficient, with extensive 

subsistence through agricultural production.  Despite this, significant numbers of 

people live in hardship, with 8.2 percent of the population living in poverty (based on 

the US$3.10-a-day line) (Brinkman, 2016, p. 6). Tonga is largely dependent on foreign 

aid and remittances from Tongans working overseas. Sixty-six per cent of the Tongan 

population live abroad (Brinkman, 2016, p. 5). 

 

Compared with many other Pacific Island Countries, Tonga is performing strongly in 

the Millennium Development Goals (Brinkman, 2016, p. 6). Most health indicators 

have improved steadily, such as the under-five mortality rate, however, the growing 

crisis of non-communicable diseases has resulted in declining life expectancy 

(Brinkman, 2016, p. 6). Education outcomes of student participation for both genders 

in primary school are strong. There are concerns with learning outcomes though, with 

one in four grade 1 children not knowing the sounds of any letters, and two-thirds 

having no reading comprehension (Brinkman, 2016, p. 7). Dropout rates among 
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secondary school children are a concern and youth unemployment levels are high for 

those young people leaving school (Brinkman, 2016, p. 7).   

 

Children with disabilities can often suffer discrimination and stigmatisation, even 

within their families, due to a sense of “shame” attributed to the belief disability is 

caused by something the mother has done during pregnancy (Morton, 1996, p. 234).  

Tonga has recently made significant advancements in the rights of people with 

disabilities, including the inclusion of children into the education system.  The 

Education Act 2013, introduced the principle of inclusive education for children with 

special needs and the right of all children under the age of 19 years to have access to 

quality education in Tonga, irrespective of the child’s gender, religion, socioeconomic 

status, physical condition or location (Education Act, 2013, Part XXI). 

 

Other advancements include the launch of the National Policy on Disability and 

Inclusive Development 2014–2018, and the introduction of the Social Protection and 

Disability Division under the Ministry of Internal Affairs as a focal point for people 

with disabilities.  The Division is currently working with the Attorney General’s Office 

with a view to progressing ratification of the Convention on the Rights of Persons with 

Disabilities, which Tonga signed in November 2017 (UNHRC, 2018, p. 5).  

 

Violence against children as a form of punishment is acknowledged as widespread 

throughout Tonga (Government of Tonga, 2006, p. 44; confirmed also in the findings 

from this research) and is not cloaked by any veil of shame, secrecy or taboo (Morton, 

1996, p. 201). A 2001 quantitative study on the health, behaviour and lifestyle of 

Pacific youth found 58 per cent of boys and 41 per cent of girls in Tonga reported 

suffering an intentional injury inflicted upon them by another person in the previous 

year (UNICEF, 2001, p. 60).  This was higher than the other Pacific Island countries 

included in the study including Vanuatu and the Federated States of Micronesia (As 

described in McLean, 2014 p. 78). This study identified the home environment as the 

greatest source of deliberate injury for children in Tonga. Parents represented the 

highest source of violence against children, with mothers and fathers identified 

equally as the main perpetrators of violence (UNICEF, 2001). 
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The National Study on Domestic Violence Against Women found 79 percent of girls 

aged 15 to 19 years reported having experienced physical violence by perpetrators 

other than an intimate partner since the age of 15 years (MFF, 2012). In most cases, 

the perpetrators were reported to be fathers and teachers (MFF, 2012). These 

findings revealed ‘the level of physical violence by non-partners against women 

(mainly in childhood and teenage years) in Tonga is among the highest in the world’ 

(MFF, 2012). 

 

Following publication of the National Study on Domestic Violence Against Women and 

in recognition of the issue of violence against women and children, in 2013 the 

Government of Tonga passed the landmark Family Protection Act, criminalising 

domestic violence. While this represents significant progress, the legislation utilises a 

definition of domestic violence which, like the principle of reasonable chastisement, 

may be inadequate to protect children from violence in the home (McLean, 2014).   

 

In the same year, the Education Act 2013 strengthened the 2002 prohibition of 

corporal punishment in the education system (Education Regulations, 2002) creating 

criminal offences for school employees who ‘(a) verbally abuse any student; or (b) use 

force (whether by way of correction or punishment) against any student’ (Education 

Act, 2013, section 37).    

 

Despite these recent legislative advances to address violence against children, Tonga 

remains in a group of 39 countries that retain corporal punishment as a sentence for 

a crime under six different pieces of legislation (McLean, 2014).  Under the 

Magistrates’ Courts Act for example, any male child aged between 7 and 14 years 

convicted for any criminal offence may be ordered by the court to be whipped by a 

constable or sergeant of police (Magistrates’ Courts Act, section 30). 

 

In 2010, the government conceded whipping of children as punishment for a crime 

‘was now recognised as a cruel and unusual punishment’ (Fangupo, 2010, p. 7) and 

the Tongan Court of Appeal subsequently concluded the whipping provision was 

unconstitutional (Fangupo, 2010).  However in 2013, the Government of Tonga 

asserted to the United Nations that Tonga will hold the whipping provisions as a 
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warning and will only be used if the criminal justice system deems that the case is 

extreme and then whipping will be applied (UNHRC, 2013).  McLean (2014, p. 117) 

argued this inconsistency in the use of State sanctioned corporal punishment 

highlighted systemic failures to guarantee children’s fundamental rights to be free 

from violence in Tonga.  

 

Definition of a child: Definition of a child: Ko hono faka’uhinga’i ‘o 
e leka 
 

The United Nations Convention on the Rights of the Child (UNCRC), which Tonga 

ratified in 1995, defines a child as ‘every human being below the age of eighteen years 

unless under the law applicable to the child, majority is attained earlier’ (Article 1, 

UNCRC, 1989). However, the Constitution of Tonga, and some legislation1 contain 

discrepancies regarding the definition of a child.  The Education Act 2013, for example 

defines a child as, ‘any person who is of compulsory school age’ which is, ‘any age 

between 4 years and 18 years’ (Education Act, 2013).  Other legislation2 including the 

Family Protection Act 2013, defines a child as a person under 18 years of age and this 

is the definition used for this study. 

 

‘Oku hanga ‘e he Konivesio ‘a e Ngaahi Fonua Fakatahataha ‘o Mamani ‘o fekau’aki mo 

e Totonu ‘oe Longa’i Fanau (UNCRC), ‘a ia na’e fakamo’oni ‘a Tonga ki ai ‘o loto ke ne 

ngaue’aki fakalotofonua ‘i he 1995, ‘o tala mai ko e ‘tangata pe fefine kotoa pe ‘oku si’i 

hifo ‘a hono ta’u motu’a ‘i he ta’u tahavalu tukukehe ‘okapau koe lao ‘oku fai ki ai ‘a e 

tokanga ‘oku ne tuhu’i mai ha ta’u motu’a ‘oku toe si’i hifo ai’. (Kupu 1, UNCRC, 1989).  

Ka neongo ia, ko e Konisitutone ‘o Tonga, pea mo e ngaahi lao kehe pe (‘oku ha atu ‘i 

                                                 
1 See for example, Land Act Lao Kelekele (1903), Criminal Offences Act Lao ki he Ngaahi 

Hia (1924), Order in Public Places Act Lao ki he Tauhi ‘o e Maau ‘i he Ngaahi Feitu’u 

Fakapule’anga (1903), Maintenance of Illegitimate Children Act Lao ki he Tauhi ‘o ‘o e 

Fanau Ta’emali (1906), Nationality Act Lao ki he Kakai ‘o e Fonua (1906) and Town 

Regulations Act Lao ki he Pule’i ‘o e Ngaahi Kolo (1903). 
2 See for example, Family Protection Act Lao ki he Famili (2013), Guardianship Act Lao 

ki hono Tauhi ‘o e Fanau (2004), Tonga Police Act Lao ki he Polisi Tonga (2010), 

Intoxicating Liquor Act Lao ki he Kava Malohi Tapu (1950), Tobacco Control Act Lao ki 

hono Pule’i ‘o e Tapaka (2000) and the Traffic Act Lao ki he Fe’alu’aki (1958) 
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he konga ki lalo ‘o e peesi ni), ‘oku ha ai ‘a e fepakipaki mo e kehekehe ‘a e ngaahi ta’u 

ki ha tamasi’i pe ta’ahine (leka).  Fakatata’aki e Lao ki he Ngaahi Ako 2013 ‘oku ne 

talamai ko e leka ‘ko ha tokotaha pe ‘oku ‘i he ta’u motu’a ‘o ha taha ‘oku tonu ke ako’, 

ko e ta‘u motu‘a ‘o e ako pau ‘i Tonga ko e vaha‘a ‘o e ta‘u motu‘a 4 ki he 18. Fakatatau 

ki ai ‘e pehe kuo a‘usia ‘e ha tamasi‘i ‘a e ta‘u motu‘a ako pau kapau kuo ta‘u 4 ‘a e 

tamasi‘i pea ‘oku te‘eki hoko hono ta‘u 19. (Lao ki he Ako, 2013).  ‘Oku to e kau atu mo 

e ngaahi lao kehe ‘o kau ai ‘a e Lao ki hono Malu’i ‘o e Famili 2013, pea ‘oku ne tuhu’i 

mai ko e leka ko ha tokotaha ‘oku si’i hifo hono ta’u ‘i he ta’u 18 pea ko e faka’uhinga 

eni ‘o e ta’u ‘o e leka pe koe tamasi’i pe ta’ahine ‘oku ngau’aki ‘i he savea ni. 

  



 

9 

 

Methodology 
 

Children and young people under the age of 18 are considered vulnerable in research 

ethics and governance terms (see Aldridge, 2015; Ethical Research Involving 

Children, 2013). Because of this and the sensitive nature of the research – which 

included questions about children and young people’s experiences of violence, 

bullying and corporal punishment as well as about their personal health and 

wellbeing – qualitative methods were adopted in the study. These included interview 

methods using semi-structured questions and ethnographic observations in the home  

(during the home observations the researchers would take part in activities with the 

children, for example playing games and helping them with domestic chores); semi-

structured interviews were also used with parents or other older relatives in the 

home who were responsible for the care of children. The use of mixed methods that 

included interviews with children and parents/older relatives in the home, as well as 

ethnographic observations allowed for a triangulated approach that enhanced the 

validity and quality of the data. In total, 20 children and young people were 

interviewed; 20 parents or carers, including grandparents (that is, those responsible 

for the care of children in the family home); and 20 ethnographic observations took 

place. The data were collated from families across urban and rural Tonga (the main 

island of Tongatapu and the other island groups of Vava’u, Ha’apai, ‘Eua and the two 

Niuas; for a profile of the participants see Appendices: Appendix 1). Participants were 

identified and accessed via: the client base of MFF, Tonga Red Cross, Tongan Town 

Officers and also through word of mouth. 

The observations were carried out by Tongan researchers who had considerable local 

knowledge and who brought important and insightful perspectives to the family 

based observational data. This report includes a number of relevant and insightful 

extracts from these observations; a more extensive extract from one of the 

observations (Simi’s family) is included in the Appendices (Appendix: 2) and which 

provides valuable contextual insight into Tongan cultural and family life. Both the 

interviews and observations were conducted by experienced Tongan researchers 

who had undergone ten days’ training using the Training Materials Package (see 

‘Ethics’ below); The researchers took written notes and digitally recorded 
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participants’ answers, where permission for this was given. The recordings were then 

translated typed up in Tongan and then translated into English for analysis. Extracts 

from these interviews (from the responses written up by the 

researchers/interviewers/observers) are used throughout this report to illustrate 

key points. In some cases extracts are included from the written responses to 

questions by the researchers themselves (for full details of the questions asked during 

the interviews with children and parents/relatives as well as the ethnographic guide 

please see Appendices: Appendix 3). 

 

Quantitative methods such as questionnaires or surveys would not have elicited the 

kind of data that would have facilitated children’s participation, nor would they have 

generated the kind of in-depth findings that are described and discussed in this 

report. In short, the aim was to ensure the views and perspectives of children and 

young people themselves were included in the report and that these would be used 

directly to inform both the discussion and the recommendations (see page 42). One 

of the consequences of adopting this in-depth, qualitative approach is that quantity of 

data must inevitably be sacrificed in order to extract the kind of evidence that 

provides a direct insight into the lives of participants. These types of intensive 

approaches are, as Crosby and colleagues (2010, p. 3) argue, limited in their statistical 

influence to test hypotheses and effects, rather their value lies in, ‘addressing gaps in 

empirical literature and evidence as these gaps may be valuable for informing public 

health policy and practice.’ These kinds of intensive approaches are premised not on 

quantity but on quality of data from smaller sample sizes that ‘results in unique and 

rich data that cannot be obtained from experiments, questionnaires or observations’ 

(ibid). With respect to the conclusions and recommendations from this research (see 

pages 37), it is intended that the quality of data produced from this small-scale, in-

depth study, and the critical issues addressed, will be used by the Tongan government 

and other organisations to effect change; that is, to formulate and implement new 

public policies and interventions that will help improve the lives of Tongan children 

and their families, with a focus on child protection, children’s health and wellbeing 

and the way in which education is delivered across the islands. 
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Ethics 
 

From a research ethics perspective, children and young people under the age of 18 

are considered ‘vulnerable’ (see Aldridge, 2015) and require special consideration in 

ensuring that the kinds of research methods used are appropriate to their needs and 

that confidentiality and consent issues are prioritised at all times. The ethical 

framework used for this research study was informed by the following models, 

principles and practices: 

 

1. Ethical clearance for the study was obtained from the Tongan Ministry of 

Health and the Ministry of Education and Training and from the first author’s 

(the supervisor of the research in the UK) institution, Loughborough 

University’s Research Ethics Committee, UK; 

2. Ethical principles were adhered to throughout the duration of the study, 

drawing on the first author’s extensive experience of conducting ethical 

research with children and young people (see: Aldridge, 2014, 2015; ERIC, 

2013); 

3. The international Ethical Research Involving Children Charter (ERIC, 2013) 

was used as a guide for conducting the research and was included in the Ethical 

Protocols materials for the fieldworkers; 

4. A Research Training Materials Package was produced for MFF (by the first 

author) that included Ethical Protocols and which was delivered to the 

fieldworkers by the MFF research team (note: the MFF research team, 

including some of the researchers had also been involved in previous research 

on domestic violence in Tonga and were experienced in working with 

vulnerable children and families; see MFF 2012). These protocols included: 

Information for all participants about the study; informed assent and consent 

forms for children and parents/relatives; child safeguarding protocol; 

information about participants’ right to withdraw from the study. Also 

included in the training package were the ERIC Compendium (Introduction 

and Guidance; Graham et al, 2013) and an ethics paper by the first author. 

Note: for further information about the training materials for researchers, 
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including ethical protocols, please contact the first author or MFF (contact 

details on page 69). 

 

With respect to confidentiality and anonymity, no names of participants are recorded 

or included in this research report (pseudonyms have been used in all cases) and data 

are stored in accordance with the Data Protection Act 1998 (see: Her Majesty’s 

Government, UK, 1998).  

 

Data analysis 
 

The data were analysed using a thematic analytical approach. Braun and Clarke 

(2006, p. 79) describe thematic analysis as, ‘a method for identifying, analysing and 

reporting patterns within data.’ Themes discussed in the findings section below (and 

itemised in the executive summary on page ix) were identified through thematic 

coding of the data and drawing on the original research questions, as well as, more 

broadly, on the aims and objectives of the study. These related to children’s 

experiences of family life, education and disability, health and wellbeing and 

parents’/relatives’ experiences of family life (including child rearing, children’s 

education, disability, health and wellbeing).  
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Thematic analysis and discussion of findings 
 

Children’s experiences of family life 
 

Physical abuse as a form of discipline/punishment  
 

What is notable from the findings with respect to children’s experiences of family life 

is the obvious tension between their describing family life as good – and that they 

enjoyed spending time with their family – and their frequent experiences of abuse. It 

was clear from the findings that all of the children who took part in the study and who 

chose to or were able to describe family life talked about the abuse they experienced 

from parents or grandparents (sometimes from older siblings or other relatives) in 

the form of physical punishments for ‘naughty’ or ‘bad/poor’ behaviour (and this was 

confirmed by parents during interviews and observations – see p. 19 -; note: in the 

wider, children’s rights literature, this is described as ‘corporal punishment’3) . The 

form these kinds of punishments took varied, but they often involved slapping 

children, hitting them around the ears and/or using implements such as sticks or 

pieces of wood to hit them. Five of the children with disabilities were also hit, 

including with implements such as pieces of wood.  

 

Lolo said he sometimes disobeys his father and his father smacks him. He also 

said it is right to punish him if he disobeys and he agrees with it.  When Lolo 

said yes that his father does hit him, his father looked uncomfortable and 

surprised. (Interview with Lolo). 

 

                                                 
3 The United Nations (UNHROHC, 1989) defines corporal punishment as ‘any punishment in 
which physical force is used and intended to cause some degree of pain or discomfort, 
however slight,’ and refers to physical punishment as ‘invariably degrading.’ Fifty-two 
countries across the globe have banned corporal punishment that includes violence against 
children in the home and in school. Some countries, however, have laws against corporal 
punishment in schools but not in the home, although many have child protection laws that 
protect children from abuse, neglect and maltreatment. All corporal punishment, as defined 
by the UNCRC, constitutes violence against children. For the purposes of this report, corporal 
punishment in the home and at school is considered child abuse (violence against children); 
see: United Nations Tribune: 
http://untribune.com/the-51-countries-that-have-banned-corporal-punishment/ 
 

http://untribune.com/the-51-countries-that-have-banned-corporal-punishment/
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[Lita] said that when she is not doing what she’s told she usually gets a hiding 

and she thinks that is the right thing to do. When she is not listening or doing 

what she’s told she should get a hiding and she always cries. Lita said the best 

thing about staying with her family is playing, and the worst is when other 

members are hitting her then she won’t like them. (Interview with Lita). 

 

When [researcher] asked him if he was punished for being disobedient, he 

repeated the word… ‘hit’ or ‘to hit’. (Interview with Ua). 

 

Twelve-year old Timote was described by his mother as, ‘being born with club foot 

where the sole of his feet was twisted badly’. During interview, Timote said that his 

‘foot sometimes aches. It’s been like that for a long time. When I stand too much it 

becomes numb and sore. I think my leg is not growing properly and it hurts when I 

stand too much.’ As punishment for bad or ‘naughty’ behaviour, Timote said both his 

father and his teachers hit him: ‘I get hit really hard. My father punishes me. I get hit 

until I can’t stand up.’ Timote’s mother said that she only smacked the children ‘a little’ 

when they were naughty or misbehaved although this made her feel guilty and she 

said hitting her children was the worst aspect of being a parent. 

 

Other forms of punishment described by the children in the study included denial of 

food, as is illustrated in the following extract from the interview with Sekope: 

 

When asked if [Sekope] is being punished at home if he does something wrong he 

said their punishment is usually letting him go to bed hungry. No dinner’, he said 

and it always hurts when he is punished because he’d still be hungry but he would 

be told to go to sleep. Sekope also believes that children can be punished but it 

depends on what they did. He also stated that it is wrong to punish children but 

he also understands that most Tongans over punish their children. In his words, 

‘I can tell that most Tongans make punishments over the limit’. Sekope’s siblings 

are also punished using the same punishment when they are being naughty. They 

are now used to this punishment and they also trust their mother knows best. 
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In many cases children reported being afraid of these forms of discipline. Fifteen-

year-old Tina said that when she did not do what she was told she ‘gets a hiding’ from 

her mother who also swore at her and when this happened she was ‘always scared’. 

She also witnessed her siblings receiving the same treatment and said she knew that 

they did not like this. Most of the children said that although they thought some form 

of punishment was ‘right’, they also believed that non-physical forms of discipline 

were more appropriate (for example, verbal discipline or asking children to carry out 

domestic chores): 

 

When asked if he sometimes misbehaves, he said ‘occasionally’. The example he 

gave is that he does not carry out the chores that he was told to do. He also said 

that when he misbehaves, he regrets this and feels scared… he said that when he 

misbehaves he gets punished with a stick and he gets very scared and sometimes 

runs away to his friend’s house. He believes that punishment should be verbal 

only. (Interview with Tevita). 

 

The findings revealed a disparity, or tension, between the prevalence of the physical 

abuse of children as a form of punishment and the numbers of children who described 

family life as good and enjoyable. This can perhaps be explained through cultural 

expectations about family relationships and dynamics in Tongan families, and 

specifically intergenerational parenting styles that include physical forms of 

punishment and ‘correction’ (some parents, for example, said that they had been 

disciplined as children in the same way). Nevertheless, as Dobbs and colleagues 

(2006, p. 137) point out, ‘any disciplinary action includes two sets of behaviours, the 

child’s actions and the parental response. Effective discipline is based in part on the 

child’s accurate perception of the parental message and the acceptance or rejection of 

it.’ The findings from this study showed that children, on the whole, rejected parenting 

approaches that used physical forms of discipline and were in favour of non-physical 

approaches; nevertheless, it appeared that children’s views on this were not 

considered or shared by their parents. Furthermore, parents themselves also 

recognized that hitting children was wrong and yet continued to adopt this approach 

for a number of reasons, and which are discussed further on page19.   
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Evidence suggests that aside from contravening children’s rights to protection from 

abuse and harm (see Article 19, UNCRC, 1989), physical forms of punishment can 

adversely affect children’s emotional and physical development, is considered a form 

of abuse in many countries and is ineffective as a form of control. Oates (2011, p. 505) 

states that although many countries still do not outlaw parents’ use of physical 

punishment against children, 29 countries have implemented laws that make it illegal 

in the home because, ‘There is now evidence that physical punishment of children is 

not only less effective than other forms of discipline but can also lead to aggressive 

behaviour in childhood and adult life.’  Findings from this study show, however, that 

other factors that are said to help reinforce adverse psychological outcomes in 

children (in addition to physical punishment and control), and that denote ‘risky 

families’, were largely missing.  With respect to the quality of parent-child 

relationships, for example, the findings indicate that these did not appear to be wholly 

‘cold, unsupportive and neglectful’ (Repetti et al, 2002, p. 330), despite the use of what 

many would consider to be overly harsh and abusive forms of parental discipline. This 

would suggest that we have to look for other reasons or factors to explain children’s 

positive descriptions of family life even when they experience parental abuse; these 

issues are discussed in further detail on (page 12). 

 

Children’s experiences at school  
 

Evidence from the study shows that, in addition to experiencing physical abuse at 

home, some children, including those with disabilities, also experienced the same at 

school or witnessed their friends and peers being hit or beaten by teachers, prefects, 

older pupils or being bullied by other children and, again, this was also confirmed by 

the parents who took part in the study. During the fieldwork phase of the research, 

the issue of corporal punishment in Tongan schools received national media 

attention. Two of the adults who took part in the study mentioned the radio report of 

the teacher who was charged with hitting a student, which had prompted a national 

debate about corporal punishment in schools. A grandmother of a child (student) who 

had been beaten by a male teacher had called the local radio station to object and to 

call for action. The following is an extract from the fieldwork observation with Lita’s 

family: 
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In the student’s case, the police were at the house right after the radio 

program…the Ministry of Education were there too. The teacher was charged 

and the Magistrate’s Court were lenient on him and told him just to pay a penalty 

fee of $400. The judge said that he will not take him to prison because he will lose 

his job if that happens. 

 

The nationwide reporting of this case not only put the spotlight on the issue of 

corporal punishment in schools, but also in the home. During an interview with Kino’s 

mother, for example, she said: ‘I thought that it was the father and mother’s right to 

discipline their children however they like but I heard a program on the radio 

regarding the rights of women and children and it was my first time learning about 

this.’ During the interview with Kino, he said that he had experienced physical abuse 

from his teacher via the school ‘discipline committee’ and from other pupils, as is 

illustrated in the following extract: 

 

In our school rugby team there is a form of punishment which we used called 

‘laine ua’ (‘two lines’) where the whole team stands in two parallel lines facing 

each other and the person who is punished is told to run between the lines, the 

people in the line will punch and kick that person until he gets to the other side. 

This is used on those that play around during training time and don’t take 

training seriously. For other school punishments it’s the discipline committee 

that does this but there are some teachers who are not in the committee who 

does the punishment themselves when they are mad. 

 

Fourteen-year-old Tevita said during interview that some school teachers and 

prefects also used implements such as pieces of wood and shoes to hit pupils. Other 

children said that they had experienced different kinds of punishment from teachers 

such as ‘being made to pick up rubbish’ around school and being made to clean the 

Principal’s office and school toilets (in the latter case, one of the children said this was 

for not speaking English in class). One boy said that school prefects also punished 
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pupils by making them clean the toilets. Very few of the children believed that 

physical forms of punishment were acceptable or ‘right’. 

Despite their experiences of physical abuse in schools, most of the children who took 

part in the study said they enjoyed school life – mainly because they were able to meet 

and play with their friends there – were attending regularly (aside from two young 

people who frequently absconded) and said that they were doing well in their studies. 

Of those children and young people who commented, most had aspirations for 

professional careers in, for example, the police force, nursing or as a pilot in the 

commercial airline industry.    

 

Children’s health and wellbeing 
 

Most of the children who took part in the study reported moderate to good health and 

wellbeing. Six of the children had physical disabilities or cognitive impairments, 

including learning disability and Down Syndrome, although numbers were too small 

to draw any comparisons or conclusions with respect to shared experiences or 

identify patterns of need. With respect to wellbeing, most of the children responded 

positively to questions about aspects of family and school life they enjoyed and these 

included playing with friends, socialising and spending time engaged in leisure 

activities such as going to the beach, swimming and going on family picnics. Their 

opportunities to take part in some of these kinds of activities were inevitably 

restricted, however, by the need to attend school and other demands on their time 

such as domestic chores and responsibilities, helping to take care of or watch over 

younger siblings and, in some cases, having to engage in work in order to help support 

their family financially (although the latter tended to be among the older children, 

that is those aged 14 and over).  Most of the children who took part in the study 

reported having to undertake domestic chores and some also helped their parents in 

their paid work, including mat weaving, carving, fishing, making and selling 

sandwiches and one boy who helped his father sell crushed coral rocks.  

For some children, the kinds of tasks they were expected to undertake resulted in 

physical injuries, as 17-year-old Hingano explained: 
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Last week I was told to take some cement poles which were lying around and put 

them in a pile. When I bent down to pick these poles up my back hurt4…I would 

like it if I didn’t have to do chores and told things to do by other people.  

Twelve-year-old Lu’isa’s domestic responsibilities included doing chores in the family 

home and helping to run the family’s shop, meaning she worked very long hours 

outside school: ‘I’ll come home from school at 3 then I’ll start doing our washing, 

around 4 I’ll start cleaning the house, after that I’ll bath and change then I’ll go to the 

shop at 5 and stay there until it closes at 10pm’. 

One of most significant factors affecting the emotional health and wellbeing of the 

children and young people who took part in the study was feeling sad, upset (crying) 

when they were hit by their parents and at school, and feeling afraid of further 

punishment, as discussed above. This is illustrated in the following examples from the 

interviews with Makisi and Mesui, 

Makisi expressed that what he doesn’t like the most about living with his family 

is when children are being hit by the parents or older siblings. He cried, saying 

the punisher doesn’t know the hurt they are causing the children. He started to 

cry more and say that he does not want this kind of behaviour from parents and 

he will never accept it5. 

Sometimes I am sad a lot. I feel sad when I am bullied and hit. I get hit when I am 

naughty, this morning I climbed the breadfruit tree and picked five breadfruits 

and I left them under the tree. The pigs ate two so I got hit by my mother (Mesui, 

12).6 

                                                 
4 The researcher described these poles to be between 10-15kgs in weight. 
5 As described by the researcher in her observation, Makisi was also punished by school staff 
because his family could not meet their financial obligations to the school: ‘Children in all High 
Schools have a school fee but on top of that, there are other financial obligations similar to 
that in churches. If the students do not comply this is seen as being disobedient…the student 
would be put down for punishment duty. Sometimes they even hit them for this.’ 
6 During the observation phase with this family, the researcher arrived at the house ‘while the 
mother was hitting [Mesui] with a tutu stick’.  This is the log that is used to beat the mulberry 
leaf to make it into tapa cloth.  It is known as an ike  and stopped when she saw the researcher. 
‘While she was hitting him she was saying “I’ll hit you until you go soft”’.  
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Other children described physical symptoms such as headaches and stomach aches 

with skin and infections and dizziness being the most common ailments raised during 

interview. Some, if not all of these symptoms can be explained by children’s poor 

nutrition and diet as well as, in some case, insufficient food. A number of the families 

who took part in the study experienced problems such as lack of good sanitation, poor 

hygiene and food poverty, all factors that contribute to children’s ill health. Boils and 

frequent skin infections can occur as a consequence of one or more of these factors 

and can be particularly distressing for children who are afflicted with them, as is 

illustrated in the following extract from the interview with Makisi:  

Makisi was sobbing as he explained his condition (boils all over the body) is 

always causing him to be helpless but he thinks it’s just because of being 

disobedient and eating salty things…Makisi’s health is very poor and he said that 

there are more times that he feels hurt than well. The boils are attacking him 

most the time times; 5 boils would grow at one time. ‘If I get 10 at a time, I 

wouldn’t be able to walk but crawl around the house.’ He hopes that one day God 

will cure his boils.  

 

Parents’ perspectives 
 

Family life and parents’ approach to parenting 
 

The extent of parental abuse of children in the form of corporal punishment was 

confirmed by parents themselves, many of who admitted to hitting or slapping their 

children, as well as denying them food (one parent) in order to address or correct bad 

or ‘naughty’ behaviour. Mirroring the same apparent contradiction in the data from 

the children (who, despite being physically abused, mainly described good and happy 

family relationships), some of the parents who said they hit their children also said 

that they knew that this was wrong and were also aware of the Family Protection Act 

2013 criminalizing the hitting of children or any other member of the family.  

 

During interviews and observations most parents and grandparents (those who 

helped care for their grandchildren) also talked in loving and affectionate terms about 
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their children, describing them as a ‘Tofi’a mei Langi’, or ‘God’s gift’, and essential to 

their happiness and wellbeing; an example here is Lita’s grandmother who hit her 

with a stick across her back in front of the researcher/observer even though the 

grandmother described children as ‘Tofi’a mei Langi’.  

 

These issues and apparent contradictions between parents’ (and grandparents’) 

personal views on disciplining children and their actions are further illustrated in the 

following examples: 

 

The only way to control naughty and disobedient kids is to always use the stick 

on them. Whenever I have a stick I am able to get their attention very quickly 

because I think that Tongan kids are only obedient when you have a stick. 

(Eliesa’s mother). 

 

When I scold or smack them they tend to keep away from me and keep their 

distance but once I talk to them properly again they start coming closer to 

me…[the eldest] takes all the punishment. (Heilala’s mother). 

 

Ua, like the other children, still gets slapped if he does something wrong. Even 

though his mother said that she is protective of him [because he has Down’s 

Syndrome], whenever she gets angry, she will hit Ua too. (Extract from fieldwork 

observation with Ua’s family). 

 

Whenever I smack a child after that I feel guilty because the children are the 

closest people to me and they help me the most. I know that it is the 

grandmother’s duty to take care of her grandchildren so next time they 

misbehave I don’t smack them but talk and teach them what to do…I punish the 

children so I know what their individual attitudes are like because sometimes 

some of them will be ok but some will be angry but I also treat them all the same 

but the mentally disabled kid is the one I always feel sorry for when I punish him 

because he gives me a funny looking face and his hands start shaking and it 

makes me feel sorry for him. So now I don’t punish him anymore like the other 

children but I just leave him to do whatever he likes to do. (Eliesa’s grandmother).  
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She knows that it is her responsibility to look after the children because they were 

given to her by God as gifts to look after and nurture…She loves being a 

parent…she says she likes staying with her family because they help each other. 

She said that when her children are disobedient she usually gives them a hiding 

or they would get scolded. She said that she mostly hits them: ‘I punish my 

children whenever they don’t listen. I would hit them with a ruler or I would scold 

them until they cry.’ As a result she said the children will tend to change their 

ways [because of the punishment they get]. She believes that it is alright to punish 

the children but only enough. She thinks that hitting is effective but the best way 

to discipline is to talk to them so they would understand. She thinks that it is 

important to talk to them so that they can get it into their heads that what they 

are doing is not good. She punishes her children and equally. She also knows it is 

not allowed to punish children but she has not known the Family Protection Law. 

(Interview with Simi’s mother). 

 

The example of Simi’s mother above illustrates the contradiction that was apparent 

in a number of the parents’ (and grandparents’) responses during interviews, that is, 

the contrariety between their actions – using physical forms of punishment against 

their children – and their belief that this is morally wrong. Like Simi’s mother, other 

parents also talked about the need to talk to children about their behaviour as a form 

of correction, rather than resort to violence, and yet they continued to use physical 

forms of punishment.  

 

Some parents also said during interview that they did not punish their children for 

poor or bad behaviour (because they believed this to be morally wrong) but then 

contradicted themselves during conversations during observation. For example, 

Higano’s mother said during interview: 

 

I never punish or hit my children, I always sit them down and give them a kiss 

and talk to them and explain how life is for us. I tell them how we are poor and 

have nothing and tell them what is right and what is wrong, this way they may 

be able to help me by not being naughty and misbehaving. After that I can tell 
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there is a difference in their behaviour but I am not a person who likes to hit my 

children and my children have grown up and dislike hitting. 

 

Afterwards, however, during the observation session with the researcher she said, ‘if 

my children do not listen after I hit them, I will punch them. For us Tongans, we need 

to be punched so that we can listen.’ The researcher who visited 12-year-old Timote’s 

family also noted, ‘The grandmother was saying that the father is a kind man but once 

he gets mad with the children he will give them a big hiding until they are next to 

dead.’ 

 

Most of the parents justified the use of physical forms of punishment against their 

children as the only way to ensure their children learned right from wrong and how 

to behave properly. This was the case even when the same parents said that they 

thought that the use of physical violence against children was morally wrong. Some 

parents relied on lessons from the Bible to justify hitting their children, as is 

illustrated in the following example from the interview with Talaiasi’s father: 

 

So I punish my children like this, I find something that will be painful, mostly a 

long thin but very hard stick so that when I hit them with it they will remember 

it for as long as they live. There is a saying of the wise man in the Book that you 

must punish them before they become worse….we have to tell them what is right 

and to hit them until they feel the heat of the beating…I will sometimes give [son]7 

a little slap now and then because he is not scared of anyone… 

 

I think that we should use the Tongan way where we hit only once but make it 

painful enough for the child to understand and remember for the rest of their 

lives. 

 

It is clear from the findings that many of the parents would have benefited from 

parenting support in the form of professional guidance and advice about how to 

                                                 
7 11-year-old Talaiasi, who is physically disabled and has learning disability due to 
complications from pneumonia when he was a baby. 
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parent effectively and how to avoid using physical forms of punishment (violence) 

against their children. This was illustrated during the fieldwork in Heilala’s mother’s 

response: ‘I really need help on how to take care of my children. I would like someone 

to tell me about the different attitudes children have and how to cater for their 

different wants’ (see also the recommendations on p. 42)  

 

 

Education and school life 
 

Parents showed an interest in their children’s education and aspirations and also 

understood that school could be a difficult or challenging place for them. One of the 

main issues to emerge from the interviews with parents was their recognition that 

children were physically abused at school, including sometimes by teachers and 

prefects (and that they were also frequently bullied by other children), and in some 

cases parents said they thought this was acceptable. In the main this appeared to be 

because parents were fearful of complaining to school staff or did not want to seem 

to be interfering. These issues are illustrated in the following extract from the 

interview with Tevita’s father who believed that teachers had a right to physically 

punish children: 

 

If the teacher decides to punish one of the children, he thanks God for that, and 

he doesn’t blame the teacher, it is their right… there are 40 children in class, there 

will be 40 different behaviours that the teacher would have to deal with. This is 

not easy for the teacher and if she hits any of them, I do not blame the teacher. I 

know that the teacher punishes my children but I don’t know how often or how 

many times this has happened. When my children are upset, I would tell them 

that gaining knowledge and wisdom is not easy. I know that my children are 

beaten. This is the most common type of punishment.  

 

In Tevita’s father’s case, he also knew that his children were bullied at school by older 

children and yet did not interfere (the opposite in fact) because he recognised that 

inequality and ‘hierarchy’ are pervasive in schools just as they are in adult life – 

‘parents feel the same too. Even in the work places. Whatever the CEO or boss says, 
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everyone has to do it’. In which case, his decision not to interfere in school life or 

question the behaviour of teachers and even other (older) pupils was, to him, justified, 

despite the fact that his son would regularly come home crying after ‘being beaten’: 

 

It is the normal way children are at school. Older children bully the younger ones. 

I know that my son is bullied because he comes home and asks for butter bread. 

We don’t have this at home because we only have cassava [see Appendix 2 for 

description]. When he does this, I know that someone else has told him to bring 

buttered bread or sandwiches to school and in my mind only an older person 

would do this. I would not go to beat the boy up but would leave it alone. My son 

needs to learn that there are stronger people in life. This is the normal way of 

things and these stronger people should be given what they want so that they 

don’t harm my son…The bullying has not stopped and it will not stop. Remember 

that we are not equal and we don’t think the same… ‘Children should be seen but 

not heard’. If a child questions the teacher, this will commonly be seen as 

disrespectful. The teacher can tell them off or punish them. This happens with 

most traditional teachers. This culture has made most students in Tonga afraid 

of interacting with teachers in the classroom. They are afraid to ask for 

clarifications and are afraid to give their views or assumptions on anything 

 

Some parents considered it unacceptable for teachers to use physical forms of 

punishment in schools, even if this was used at home, and others were aware that it 

went on but believed that children should respect their teachers. Heilala’s mother, for 

example had gone into school to ‘find out why the teacher was hitting the kids, so I 

went to the boy that was hit and he said that they just get hit by the teacher for no 

reason sometimes.’ However, she went on to say that she believed her son should 

respect his teacher: ‘what I do is wait for the child to come home from school and tell 

him that what he is doing is wrong and he should look at the teacher as a role model. 

If one day he wants to become a good person then go to school and listen to the 

teacher.’  

 

Eliesa’s mother: I think that sometimes punishments are too overdue and that is 

when it’s not right. Sometimes the teachers will be stressed and frustrated with 
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something else and they will take it out on the children, That type of thing is 

happening a lot nowadays some kids will have large bruises and sometimes 

bloody mouths when they return home from school. This leads people going to 

court and stuff like that.  

 

One of the parents who took part in the study was a school teacher. During the 

interview with his wife she described how her husband who was a teacher at this 

school their son Kinto went to had physically abused their son in front of another 

teacher: 

 

At home my husband never hits anyone of the kids. I am the one who carries out 

the punishments but my husband does warn the kids that if they do something 

which is over and too extremely bad he will hit them. One day I think two years 

ago at school my husband (a teacher at this school) was told by the band teacher 

that his son had done something bad so my husband gave him a beating in front 

of the band teacher and it was a big beating. After that my son came to a hut 

outside our house and slept there, at this time I hadn’t know of what had 

happened. I only knew when someone had come and told me so I went into the 

hut and asked him if his dad had hit him he didn’t answer but tears came down 

his face. I don’t know what was used but when I lifted up his shirt his back was 

bruised and black from the hits.  

 

Evidence from the study showed clearly that children and young people regularly 

experience abuse in schools (confirmed by the children themselves, by parents and 

carers and through the observations during fieldwork) and that, despite the 

Education Act 2013 expressly prohibiting, and creating a criminal offence for 

inflicting corporal punishment on students, this kind of abuse continues mostly 

unchecked. The consequences of this for children and young people in Tonga (and, 

more broadly, for families, communities and Tongan society as a whole) are serious. 

Almost 30 years ago, Moelis (1988, p. 1) stated that corporal punishment in schools 

has, ‘serious consequences for individuals and society. It impedes society’s attempts 

to ensure freedom from bodily harm and to protect our children.’ The findings from 
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this Tongan study demonstrate clearly that children and young people are at risk of 

serious harm when they are in school and that urgent action is needed to address this. 

 

Tongan family life and children’s experiences: Structural and 
systemic issues 
 

The findings from the study confirm that children experience physical abuse both at 

home and in schools. With respect to the former, given that the evidence also shows 

that factors such as socio-economic hardship, poor housing, low income, precarious 

employment and food poverty (as well as other issues such as domestic violence and 

substance misuse) were experienced by most of the families who took part in the 

study, it is important to consider the role that wider structural and systemic dynamics 

play in family relationships and functioning; this includes consideration of the ways 

in which these wider issues affect approaches to parenting and parents’ use of 

physical punishments in the home.  Evidence shows that these factors can and do also 

play a role in generating stress triggers among parents that may lead to the physical 

abuse of children in families and can also result in parents seeking, or being forced to 

put their trust in informal and often ineffective forms of support or help, and 

especially in the absence of good quality health and social care services and parenting 

support (in Tonga social care services and support are provided by the Mormon 

Chruch and the Women’s Centres; currently there are no formal, state funded social 

care services available for Tongans).8   

                                                 
8 It is important to note also that all medical care and medicine is free in Tonga but currently 
there is not the capacity nor the health specialists available to deal with special cases.  This 
means that Tonga depends on doctors from other parts of the world who are willing to give 
their services for free.  These are similar to ‘doctors without borders’ but the difference is that 
these doctors usually go to Tonga during their vacations to volunteer.  The heart team is only 
one of several medical teams who visit Tonga annually.  These doctors organize themselves 
according to their specialist area (heart; ear, nose and throat; eyes, foot and so forth). The 
doctors are from Australia, New Zealand, the United States and other parts of the world.  They 
organise themselves into specialist teams and then liaise with doctors in Tonga to plan their 
visits.  The doctors in Tonga then screen patents and book appointments for them.  When the 
team arrives, they stay for a short period of time.  Some stay for just 2 days and others for up 
to three weeks or a month and they are mainly based at Vaiola Hospital, the main hospital in 
Tonga.  If there are patents from the outer islands, they have to travel to Tongatapu for 
treatment.  All treatment is free.  Once their work is complete, they go back.  The doctors bear 
their own travel and living expenses during their stay in Tonga; the only contributions 
Tongans make is to provide lunch or dinner for the doctors. Sometimes gifts in the form of 
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Coulton and colleagues (2007, p. 1118) state, ‘conceptualisation of the etiology of 

child maltreatment has evolved from a focus on the individual characteristics of 

children or their parents to ecological models that highlight the interactions among 

individuals, families, neighbourhoods, and larger communities.’ One of the central 

issues in an ecological explanation for child abuse or maltreatment is poverty and the 

role it plays in creating poor outcomes for children. Findings from this study show 

that poverty and associated socio economic hardships such as poor housing, poor 

sanitation, poor quality food (and food poverty) affected most of the families who took 

part in the study. This is also confirmed in statistics from the Asian Development 

Bank, (2017) that show 22.1% of the Tongan population live below the national 

poverty line.  

 

However, poverty should be measured in more than simply monetary terms and 

should take into account relative and material deprivation as well as address finance, 

income, access to employment and basic necessities etcetra using a multidimensional 

(‘consensual’) approach.  Using such an approach in their study of poverty in Tonga, 

Fifita and colleagues (2017, p. 17) found that as a consequence of parents’ or 

caregivers’ lack of resources,  

 

About 3 in every 5 children (59%) are living in deprived households; one third 

are socially deprived and 29% experience material deprivation. In particular, 

two in every five children have an enforced lack with regards sufficient clothing. 

More than one in ten children experienced an enforced lack of food (13%)’ (see 

also, Johansson Fua et al, 2007). 

 

These findings are mirrored in our Tongan childhood study and confirmed by data 

from interviews with both parents and children and from the fieldwork observations. 

In a number of cases, large family groups were living in overcrowded and poor quality 

                                                 
handicrafts are offered.  The doctors at Vaiola Hospital say that the visiting doctors are always 
eager to volunteer in Tonga and most of them choose it as their destination, but not all who 
want to visit and practice can do so because the Tongan population is very small at about 
100,651 (Tonga Census 2016) and there is not the capacity to host many visiting medics.  



 

29 

 

housing (including in locations that were isolated and remote) with poor sanitation 

and insufficient income from precarious forms of employment, much of which was 

either seasonable and/or unsustainable. In their Tongan poverty research Fifita and 

colleagues’ (2017, p. 4) revealed the myth of ‘affluence subsistence’ that sees Pacific 

island populations sustaining livelihoods from agriculture and fishing and relying on 

support from extended family and community networks. In reality, islands such as 

Tonga have witnessed the ‘spread of the cash-based economy’, restructuring of 

national priorities and obligations and migration away from the islands putting more 

pressure on those families who choose to remain. The effect is that that ‘there are 

people living in deep poverty, despite the traditional (non-formal) support systems’ 

(ibid). Again, these issues were reflected in the findings from this study.  

 

A number of the families who took part in the study reported relying on income from 

precarious forms of employment such as mat weaving, carving and carpentry, while 

other families lived off the land (fishing and growing produce such as yams) and also 

sold goods at the local market, (some selling sea slugs, and kava). Some families also 

had to rely on money sent to them by family members who were living and working 

overseas such as in the seasonal fruit picker schemes of New Zealand and Australia, 

while others resorted to stealing food from the plantations of neighbouring families. 

For many of the families, low income and precarious forms of employment resulted 

in stress and anxiety about how they were going to be able to feed their families. All 

of these issues are illustrated in the following examples:  

 

Life is hardest when he cannot earn a living as his fishing and crops depends a 

lot on the weather. If the weather is bad, he will not be able to go out and fish. 

The same goes for his plantation, if there is a drought, his crops suffer. The Al 

Nino season, a time when there is a long dry spell was experienced last year and 

it lasted for almost the whole year. A lot of the crops suffered and those that 

depended a lot on water such as taro and watermelons suffered the most. 

(Interview with Tevita’s father). 

 

[Ane’s father] needs support for his family…He said that the house is barely 

standing and luckily no one has fallen through the floor or walls. He knows that 
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it needs a lot of maintenance and the bathroom too. (Interview with Ane’s 

father). 

 

Everyone was busy with carvings. It is how they earn their living. Carvings in this 

house was done by children as well. Makisi started carvings before he was 11 

years old. They live with the father’s parents with two sisters and their husbands 

with 10 children. Number of people living there is 19…The house seemed 

overcrowded…the mother just sat there with tears running down her cheeks. She 

said that the only money she can get was from weaving, but even with her 

weaving it is still not enough for everyone. (Extract from fieldwork observation 

with Makisi’s family).  

 

[She] believes that the hardest things about living with her children is when she 

cannot get the money to provide for their needs…She is fortunate to usually have 

the support of her family and her husband’s family and they help financially. 

(Interview with Sekope’s mother). 

 

[The mother] was asked about the children’s needs she said that it was mainly 

financial needs that they needed for the children…her main form of budgeting is 

to buy a sack of flour and sugar all the time. This would last them for up to a 

month. She uses these to make Tongan round or flat cakes every day for the 

children…she said that with the budget there are still times when there is no meat 

left in the fridge but they are still happy to have their food crops cooked and just 

have it with salt…nowadays people are eating more flour based foods such as 

breads and puddings. If there are people working in the family then they would 

be able to afford bread and butter, if not it’s usually the puddings cooked in 

coconut and sweetened with sugar. (Fieldwork observation, Simi’s family). 

 

The following examples are taken from fieldwork observations with Tina’s family: 

 

[The family] earn their living from handicrafts they sell at the market. [Tina] is 

not going to school. She stays home and makes the handicrafts to help the mother 

bring in money into the family. They cannot afford to pay for her school fees. 
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When they were younger their mother made tapa and mats and sold them. Later, 

she started making fans. Now each member for the family makes fans to sell and 

when they get the money, they each keep their share. It is only when they make 

something that belongs to everyone that the money goes to the mother.  

 

[They live] in a one room very small house, one room for the mother and the 5 

year old little kid. The other room was where the boys slept. There were three 

other small houses where [the mother’s] sisters (deceased) kids (2 girls) stay with 

their father. The house is where the bathroom facility is, and everyone from the 

4 houses is using this one toilet and bathroom…[the house] is not really safe, the 

floor you can see the soil from under the mat. And there is no furniture in the 

house except for a fridge…the girl next door also said that it is a problem for them 

because the septic tank for the toilet is full and overflowing out. There were also 

other women who arrived and had to walk on the muddy part with the 

overflowed septic tank…there are too many people using it. 

 

Precarious and seasonal forms of employment and lack of finances meant that parents 

often had to rely on informal sources of support. These included members of the 

extended family (including relatives who lived on other parts of the Islands or in other 

countries) and their own children. Findings from the study showed that almost all of 

the children interviewed, and their siblings in some cases, were expected to help out 

in the home, to help with the care of younger siblings and also, in some cases (as in 

Tina’ s case above), to engage in work that helped bring in money for the family9. 

Furthermore, evidence shows that families who are forced to subsist on low or 

precarious forms of income or who are living in poverty experience higher levels of 

stress and anxiety and, as Santiago and colleagues (2011, p. 218) argue ‘this can be 

toxic for one’s psychological health’. They conclude, ‘parents are not the only family 

members who are affected by stress from living in poverty. Socioeconomic status, 

neighborhood disadvantage and poverty-related stress take a toll on children, 

adolescents, and adults’ (see also, Evans and English, 2002). Other psychosocial 

                                                 
9 Inevitably, reliance on children in these ways means that some children in Tonga may miss 
school or may not be able to attend at all (as was the case for Tina) and are engaging in the 
kind of work that is usually associated with an adult (see Becker, et al, 1998).  
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stressors such as family conflict and disruption, including domestic violence and 

abuse, parental separation and bereavement can also have adverse effects on 

children’s emotional health and wellbeing and on their childhood experiences.  

 

From the interviews with the children (and parents) it was clear that some of them 

had experienced these kinds of problems, including the death of a sibling, parental 

absence (in most cases, one parent, usually the father, traveling overseas to find 

employment), parental substance misuse and witnessing domestic violence. While 

these factors were not ‘measured’ in the study directly, they were recorded 

nevertheless and the impact of these on children should not be underestimated. The 

examples below are from fieldwork observations with Ua’s, and Tevita’s families:   

 

The parents were having an argument [when I arrived] and they sounded angry. 

The argument was about the husband wanting to go to New Zealand alone 

without her and their children. [The mother] said that her husband told her that 

he would go alone and after a year then he will send for them. The mother was 

quite upset about this and told him that it is fine for him to go but she will report 

him to the officials so that they would send him back to Tonga. The argument 

happened in the parents’ bedroom but the children who were in the living room 

heard it all. After the incident the husband still remained in the room. The wife 

just stormed out and was mumbling to herself and looking very upset. From then 

on she was no longer the nice mother but started shouting at her children and 

threatening to hit them…[the father] slept a lot and the wife said that he was a 

big kava drinker. He would drink almost all night and sleep most of the day. The 

mother said that sometimes she does not want to look at her husband because 

he’s so pale and his skin has scales from drinking too much kava10. (Fieldwork 

observation with Ua’s family). 

 

This couple have a lot of problems and they tried to hide this but most of the 

time they were not able to do this. [The researcher/observer] found the husband 

and wife waiting for her, drunk. The wife was not as drunk as the husband but 

                                                 
10 For a full description of kava from one of the observers, please see Appendix 2 
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it seemed like both of them had been drinking for some time. This was around 

8am. The husband told her that they had been drinking since 3 am.  There is also 

suspicion of drug use as the father wanted a cigarette but they had run out so 

the mother said to him she would bring him the stronger stuff and he said no. 

Since they had run out of cigarettes, the wife said she had to go to the shop to 

get some and [researcher/observer] joined her for the 20 minute walk into town. 

As soon as they were out of her husband’s sight she shared that her husband is 

very violent. [From what was gathered from the observation], all we can say is 

that they’re using drugs, alcohol, sex, gangs …and it is not a safe place for 

children…the father admitted he used to beat his wife a lot and up to a time 

when she almost died, but she still stayed with him. He blamed his upbringing 

and his environment for his violent behaviour. (Fieldwork observation with 

Tevita’s family). 

  

Without a doubt, the consequences for children of these kinds of family problems, 

coupled with the effects of broader structural and systemic dynamics, can be 

profound and need addressing as a matter of urgency by the Tongan government (see 

Conclusion and Recommendations on p.37). These issues are also exacerbated by the 

fact that families in Tonga have limited access to formal mechanisms of help and 

support in the form of good quality health, social care and education services.  

 

All of the families in the study relied on informal support from family members 

(including children) and many also relied on assistance from the community, 

specifically their local church and, for health care, on traditional healers (as well as 

‘trust in God’) to cure them11. With respect to the former, most of the families 

belonged to faith-based communities that including Seventh Day Adventist, 

Wesleyan, Catholic and The Church of Jesus Christ of Latter-Day Saints (Mormon).  In 

many cases, families’ reliance on the faith-based community or on non-medical 

                                                 
11 The influence of Christianity and the Bible also extended to the kinds of punishment parents 
used against their children. Using a whip on children’s back as a form of punishment was 
described in two of the families. Seventeen-year-old Kelela, for example, said during 
interview that she thought children should be punished by parents for ‘being naughty or 
misbehaving’ because, ‘it says in the Bible that the whip should be put on the back of the 
sinner.’ 
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interventions such as faith healers did not necessarily result in effective outcomes12. 

For some families, their local churches were contributing funds for housing 

renovation and other projects, but for other families the financial contributions they 

had to make to their local church were overly burdensome, as is illustrated in the 

following example from the fieldwork observation with Lolo’s family: 

 

Lolo’s father said that he prioritises his family needs above all other obligations 

like church donations etc. Donating to the church is a big thing in Tonga. In every 

church, there is the annual ‘Life Giving’ to the church. In some churches it is called 

the celebration of giving, in others it’s ‘misinale’, translated from the word 

‘missionary’. Almost all Tongans go to church so it is common for every household 

to plan for this occasion. There are people who have a separate account for church 

funds and once the misinale ends this year they will start saving for the next 

misinale… In addition to this are other quarterly financial obligations, 

contributions to members of the church dying, contributions to other needs such 

as building new churches and also to the maintenance of the churches etc. There 

are also some churches who have High Schools and so, there is a contribution to 

them. In my own words, we are very poor here in Tonga but there are contributions 

left and right and it is a wonder that people still have any money to give. I think 

that the remittance also plays a big role here and now we have the seasonal 

workers who are bringing back good money to Tonga there is more giving. For 

most families, they would rather give than use that money for their own personal 

needs. 

 

[The daughter-in-law asked local children] why they were selling shells late at 

night and they told her it was for their bus fares to school. This led her to talk about 

the churches and their work and how some churches do not show that they care 

because they don’t visit those in need like to the psychiatric ward at the hospital. 

                                                 
12 Some families relied on a combination of informal and formal support. For example Lolo’s 
father, in trying to get a diagnosis for his son’s disability, ‘tried so many treatments, back and 
forth from the doctors, traditional medicines, even to Chinese Hospital ship that belongs to 
the government of China. It travels around the third world providing free medical advice to 
people. Most or not all the doctors, nurses and crew are Navy and from the Chinese army. This 
ship has visited Tonga once only and hundreds of people queued up to see the doctors’ 
(fieldwork observation with Lolo’s family). 
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She said that some churches should try to do what they preach. (Extract from 

fieldwork observation with Lita’s family).  

 

 

The link between structural and psychosocial factors and stress 
 

The combined effects of psychosocial problems and socioeconomic disadvantage 

faced by the families in this study, as discussed above, can perhaps help explain 

(although not in any way excuse) the reasons why many parents in Tonga resort to 

the use of physical forms of punishment against their children. Stress triggers in these 

families also include, ‘life events, hassles, transitions and related hardships’ (Whipple 

and Webster-Stratton, 1991, p. 279) that cannot be managed or overcome effectively. 

In Whipple and Webster-Stratton’s study of more than 100 families in the United 

States, the authors noted the significant role of psychosocial stress triggers for child 

abuse as well as the fact that, ‘poverty clearly played an important role in 

distinguishing [the sample] of physically abusive and non-abusive families’ (ibid). 

Given that child abuse and maltreatment has also been shown to be more prevalent 

in families affected by socioeconomic hardship and disadvantage (see, for example, 

Coulton et al, 2007), it is easy to identify the role both psychosocial and systemic 

factors play in the physical abuse (punishment) of children in families in Tonga. 

During interview, some of the parents who took part in the study recognised the role 

stress played in their approaches to disciplining their children, while others were 

honest and open about their need for parenting advice and help: 

 

[Mother] would like help with looking after her family and she would like it to be 

some kind of advice that would help her to always remember to treat her children 

well. (Interview with Makisi’s mother). 

 

[Father] would also like some help with the laws regarding taking care of 

children. He does not know much about the Family Protection Act (FPA) and he 

would like to know more. (Interview with Tevita’s father). 
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Researcher: Would you like help or information about parenting? 

Grandfather/carer: Yes, there are some things that we should develop ourselves 

so that our parenting skills can get better. (Interview with grandfather of 

‘Eliesa). 

 

The findings also show clearly the effects on some families of the cycle of poverty and 

violence. An example here is 10-year-old Lose’s family who lived with her brother and 

sisters (four children in total), her mother, great grandmother and great grandfather 

(at the time of interview Lose’s father was working away from the family home doing 

seasonal work overseas; no one in the family had permanent paid work). The house 

they lived in was cramped and in poor condition, as described by the researcher 

during the family observation session:  

 

The house is a small two bedroom and one living room house with a kitchen 

which was added on from the back of the house. The kitchen seems to have not 

been built properly as it looks like it will collapse. The toilet is the old type where 

there is no water used by a large concrete toilet seat built on top a big 

hole…Inside the house the conditions are very bad, the carpets are all torn up and 

muddy and the walls have large holes. The pigs and dogs which roam around the 

property sometimes go into the house and the owners do not bother to chase 

them out…The auntie and partner and adopted child live in the small hut at the 

back while everyone else lives in the house. 

 

The poor state of the house, the cramped and overcrowded living conditions and lack 

of privacy resulted in unwanted and inappropriate experiences for the children in the 

family. The researcher reported that during the family observation visit Lose, 

‘explained that she wakes up at night and sees her mother and father having sexual 

intercourse…she says she feels weird and scared and that she hates her father and is 

scared of him so she just lies there and goes back to sleep’. Lose also said during 

interview that she was ‘beaten’ by her parents, witnessed violent arguments between 

them, was ‘bullied and punched’ by other children at school and that the teacher also 

forced other pupils to punish her. Lose’s mother confirmed during interview that she 

used physical means of punishing her children, including Lose, and that even though 
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she knew this was not ‘right’ or fair, she ‘hit’, ‘punched’, ‘kicked’ and ‘pinched’ them in 

order to get them to behave. She said that she did not need any help with parenting 

but added: 

 

Sometimes when I hit them it gets out of hand and they get hurt, then I stop and 

think that it was too much but it’s too late they are already hurt. Sometimes when 

I yell at them and say bad words I then stop and think that it was not good and I 

feel guilty. 

 

Lose’s life was thus a cycle of poverty and violence, and she confessed during 

interview that she had also begun to use physical violence against her siblings: ‘I 

sometimes get mad and hit [my siblings] when they are naughty to me.’  Twelve-year-

old Lu’isa also said that she hit her younger sister (nine years, and who has a heart 

condition) when she is left alone with her five younger siblings (including an eight-

month-old baby), ‘if I hit my younger sister when my mother is here I will get hit 

harder…my parents punish me. I get hit and they tell me to do a lot more work.’13 

 

There has been considerable research on the impact of witnessing and experiencing 

domestic and family violence and abuse on children. As Osofsky (2003, p. 161) argues: 

‘Of great concern is the immediate impact on the children and the long-term 

consequences for their later relationships.’ While she also notes children’s responses 

to family violence ‘vary widely depending on their risk and vulnerability, as well as 

the structure of their environments’, what is needed she argues, is a ‘developmental 

risk and protective factors framework’ in order to assess the short- and long-term 

impact of children’s exposure to violence. In the Tongan context what is urgently 

needed are child protection policies and procedures that ensure children are 

protected from abuse, harm and developmental delay both in the family home and at 

school (see also Recommendations, p 42). 

                                                 
13 Notably, Lu’isa also said during interview that she did not think parents should physically 
punish their children, ‘just parents talking to us’, and added: ‘When some children get hit it 
sometimes affects them mentally and they can become mentally ill and it is not allowed to hit 
children. Also children who get hit when they grow up and become parents they will also hit 
their children.’ Lu’isa was also hit by teachers and older pupils at school. She said the teacher 
punished her and the other children by hitting them with a stick. During interview Lu’isa’s 
mother said she used a whip to punish her children.  



 

38 

 

Conclusion  
 

This was a small-scale nationwide study that used qualitative research methods to 

generate in-depth data from children and parents, about family life, health, wellbeing 

and education in Tonga. From children’s perspectives the findings reveal a 

contradiction between their descriptions of family life as good, and their negative 

experiences of abuse both at home and in school – the prevalence of physical abuse 

as a form of punishment in both settings is a significant finding and one that needs 

addressing at a local (community) and national (governmental) level as a matter of 

urgency. The findings show clearly that too often children are at the mercy of parents 

who are alternately abusive and loving and of teachers who administer violence for 

minor offences or misbehaviour, and children themselves appear to have few 

opportunities to resist or exercise any degree of agency in these contexts. Despite the 

findings that showed children’s experiences in the home were not consistently 

negative – children described family life as good and enjoyable and parents also talked 

about their children in loving and affectionate terms – nevertheless, the concurrence 

of the physical abuse of children in both in the home and at school presents serious 

risks to their health, wellbeing and development (see also McClean, 2014).  

 

The physical abuse of children, even in the name of parental discipline or control, 

(‘corporal punishment’), contravenes children’s human’s rights as set out in the 

UNCRC 1989 – which was ratified by Tonga in 1995 – and specifically Article 19, which 

states:  

 

States Parties shall take all appropriate legislative, administrative, social and 

educational measures to protect the child from all forms of physical or mental 

violence, injury or abuse, neglect or negligent treatment, maltreatment or 

exploitation, including sexual abuse, while in the care of parent(s), legal 

guardian(s) or any other person who has the care of the child. 

 

The rights of children with disabilities are also protected under the Convention of the 

Rights of Persons with Disabilities (CRPD, 2006), to which Tonga became a signatory 
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in November 2007, but has not yet progressed to ratification. To date, the Tongan 

government has failed to align domestic legislation with the principles of the UNCRC.  

 

Many countries have banned physical forms of punishment in schools (see, for 

example, United Nations Tribune, 2014) and conclusions from the Global Initiative to 

End All Corporal Punishment of Children (2013, p. 1) are clear that, ‘corporal 

punishment carries multiple risk of harm and has no benefits.’ In Tonga, corporal 

punishment (including physical and verbal abuse) in schools is expressly prohibited 

and is a criminal offence under the Education Act 2013 (see Education Act 2013, 

sections 37 and 44). Despite these laws and children’s human and constitutional 

rights to protection from harm, evidence from this study shows that children in Tonga 

continue to be exposed to serious risk of significant physical and emotional harm (see 

also McLean, 2014) both at school and in the home. 

 

In attempting to understand and explain the prevalence of child abuse in families and 

in schools as evidenced from the findings of this research study, it would be 

inappropriate to impugn individual parents and teachers (although mechanisms are 

urgently needed both to prevent these abuses in school and home settings and to 

introduce severe penalties for those who perpetrate them) and not consider the 

broader influences and dynamics that inevitably affect family relationships and 

functioning. In this study, analysis and interpretation of the findings (many of which 

give considerable cause for concern) have led to further consideration of the impact 

of psychosocial, structural and systemic factors – for example, poverty, inappropriate 

housing, precarious employment and unemployment, poorly resourced, fee-based 

education services14 – that have consequences for children’s experiences of childhood 

and family life, as well as for their health and wellbeing and transitions into adulthood.  

                                                 
14 All Government Primary Schools (GPS) provide free education from Classes one to six.  

At the end of Class 6 they sit a Secondary Entrance Examination and if they pass, they 

move onto High School where they start paying school fees in all Government and Non-

Government High Schools.  While the children are in the GPS, the Parents and Teachers 

Association (PTA) are expected to pay for all running costs and expenses of the school 

because the Government’s budget cannot meet these.  The parents have to raise annual or 

termly funds to pay for mowing the lawns, maintenance, photocopying and paper, toilet 
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Examining these issues by drawing also on a broader field of evidence from other 

countries and in different disciplines, helps us to understand – although not excuse – 

the kinds of pressures on parents and families that can lead to authoritarian parenting 

styles. Looking for explanations for this from within the family setting, it was clear 

that parents had little or no understanding that physical forms of discipline 

constituted child abuse, as well as the fact that parents’ use of it in their own families 

was influenced and perpetuated by intergenerational attitudes and practices. Such 

beliefs and practices need to be addressed formally through the implementation, and 

enforcement, of both domestic and international policies and laws as well as through 

the provision of parenting support services; a number of parents interviewed for the 

study indicated that they needed help with parenting, including guidance and advice 

about appropriate forms of child discipline.  

 

From the point of view of the children and young people who took part in this study, 

it was clear that most of them did not think physical forms of punishment were fair or 

right, either at home or in school (and, as discussed in this report, evidence shows 

clearly that they are also ineffective), and that other forms of ‘punishment’ were 

preferable, such as talking to children about their behaviour and being given domestic 

chores. The children’s views and perspectives have been critical in this study in 

providing insightful evidence about their experiences of family and school life and in 

putting the spotlight on the harms that they frequently experience in both settings. As 

Dobbs and colleagues (2006, p. 137) have argued, ‘investigating discipline through 

the eyes of children rather than adults’ is critical in developing better approaches to 

parenting and in order to, ‘gain a balanced perspective on the controversial policy 

issue of how the state should protect children from unduly harsh discipline.’  

 

Looking outside the family setting, and in order to understand the hardships and 

pressures on parents and their families that can have adverse consequences for 

                                                 

paper, disinfectant, door mats, mats for students to sit on when working on the floor, 

brooms, mops and so forth.  This is also the case in paid High Schools and it is known as 

the PTA fee. If a family does not contribute these funds and the PTA fees, then their 

child/ren can be denied some school privileges or be punished as mentioned previously in 

footnote 5.  The Tongan word for this obligation is “kavenga”; it means being expected to 

give free services but has been interpreted by most Tongans as an obligation to fulfil. 
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children, it is clear that Tonga as a small Island nation faces a number of culturally 

specific challenges, not least that livelihoods are dictated by the climate, by migration 

and the ‘spread in cash-based economy’ as well as changes in state and household 

priorities and obligations (see, Fifita et al, 2017, p. 4). Many of these changes were 

recognised and discussed by the parents who took part in the study, as well as by the 

researchers/observers during the fieldwork phase, and are illustrated in the 

following example from the researchers/observer who visited Ua’s family:  

 

I think that poverty has forced the grandfather to send his son-in-law and 

grandchildren away. Another symbol of how the Tongan way of life and family 

safety net are slowly eroding. It is no longer as strong as it used to be when 

subsistence farming was strong and when everyone lived together as a 

community. 

 

Another researcher commented that while the overseas ‘seasonal pickers’ 

programme generates a good (seasonal) income for some families, ‘the downfall is 

that some of the married men do not return. They usually remain in Australia or New 

Zealand and they have a new partner and sometimes get married and leave the wife 

back in Tonga with the children.’ When this happens greater pressure is placed on 

mothers left at home in Tonga to bring up their children and maintain the family 

home; without an income this often becomes very challenging and families are forced 

to rely on donations from the church or from family members overseas. Women 

(mothers) in Tonga also often have to rely on the community loan system, to which 

they also must contribute financially15. 

 

                                                 
15  
The South Pacific Business Development (SPBD) is a network of microfinance 

organizations intending to work with women in Tonga, Fiji, Samoa, and the Solomon 

Islands to eradicate poverty.  It is claimed by the SPBD that their aim is to empower women 

in poor rural villages with the opportunity to start, grow and maintain sustainable, income 

generating micro-enterprises.  This program is widespread in Tonga but is not as effective 

as it should be because the interest rate is about 25%.  The Government has tried to provide 

other forms of financial support to farmers and women’s groups with interests as low as 

1% but such Government schemes are difficult to access, particularly for women, many of 

who still go to the SPBD for support, despite the high interest rate, because it is easier for 

them to secure a loan this way. 

http://www.spbdmicrofinance.com/spbd-network/tonga
http://www.spbdmicrofinance.com/spbd-network/fiji
http://www.spbdmicrofinance.com/spbd-network/samoa
http://www.spbdmicrofinance.com/spbd-network/solomon-islands
http://www.spbdmicrofinance.com/spbd-network/solomon-islands
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Despite these changes, that undoubtedly have had an impact on cultural and family 

life in Tonga, they cannot be used to excuse or defend authoritarian and abusive 

approaches to parenting that put children at risk of serious harm - cultural relativism 

cannot be used in this case to obfuscate what is a fundamental human rights issue. 

The Tongan government has a duty to protect its children through effective laws, 

policy and practice. Part of that system of protection (and prevention) requires 

generating greater awareness and understanding among families and local 

communities, and in policy and law, that corporal punishment of children constitutes 

violence against children and contravenes their human rights. A global ban on 

corporal punishment in schools and in families is yet to be realised and debates still 

continue about the rights and wrongs of ‘slapping’ children as a form of punishment. 

As Moelis (1988, p. 1) has argued: ‘It is discouraging to note that although our society 

generally does not tolerate the severe cases of child abuse, public intervention in the 

area of maltreatment is still tempered by confusion over what actions constitute 

discipline rather than abuse’.  

 

Evidence from this study shows that children’s experiences of punishment constitute 

more serious forms of abuse than being ‘slapped’, that they are, in fact, beaten by 

parents and teachers and hit with a range of implements including sticks, 

broomsticks, shoes and pieces of wood. Furthermore, children with disabilities also 

experience these kinds of abuse. In which case, there should be no confusion or 

obfuscation about whether the kinds of abuse children are experiencing in Tonga 

constitute acts of violence against them. Acknowledging this evidence (of the nature 

and extent of abuse and violence against children in Tonga) will mean that the Tongan 

government is better placed to address these breaches of children’s human rights in 

a more coherent and cohesive way, and in ways that ensure the nation’s children are 

protected from serious harm in the future. 
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Recommendations: Ko e Ngaahi Kole ‘oku Fokotu’u atu 
 

The following recommendations are based on the findings from the research: 

‘Oku makatu’unga ‘a e ngaahi fokotu’u ko eni ‘i he ‘ola ‘o e fekumi na’e fakahoko: 

 A developmental risk and protective factors framework needs to be developed 

and implemented in order to assess the short- and long-term impact of 

children’s exposure to violence in families and schools across Tonga. 

 ‘Oku fiema’u ke fokotu’u ha fa’unga ‘oku tokangaekina mo malu’i ‘a e ngaahi 

pole ‘o e kei tupu hake ‘a e longa’i fanau koe’uhi kae lava ke siofi ‘a e ‘ola taimi 

nounou mo e loloa ange ‘a e tofanga ‘a e fanau ‘i he houtamaki ‘oku nau sio ai ‘i 

honau ngaahi famili, ‘apiako mo Tonga ni hono kotoa.   

 National policies and laws are needed to address child abuse in the home and 

in schools, based on the principles set out in the UNCRC: the focus here should 

be on prevention and protection and harsher penalties for perpetrators of 

abuse against children. Where current policies exist to address child 

protection, these needs strengthening and enforcing in more consistent and 

cohesive ways.  

 ‘Oku fiema’u ha ngaahi tu’utu’uni ngaue mo ha ngaahi lao ke nau ta’ofi e 

fakamamahi ‘i ‘api mo e ngaahi ‘apiako, ‘o makatu’unga ‘i he ngaahi tefito’i tui 

‘oku tuku mai ‘e he Konivesio ki he Totonu ‘oe Longa’i Fanau (UNCRC):  ‘oku 

tonu ke fakapatonu ‘a e faka’ehi’ehi mo e malu’i mo ha ngaahi tautea ‘oku toe 

lahi ange ki he kau fakamamahi.  ‘Oku fiema’u ke toe fakamalohi’i ange mo 

ngaue’aki ‘i ha toe founga ange ‘oku putuputu tatau mo ma’opo’opo ange ‘a e 

ngaahi tu’utu’uni ngaue mo e ngaahi lao ‘oku lolotonga laumalie. 

 Policies and interventions should address intergenerational attitudes and 

beliefs about parenting and approaches to ‘discipline’ in order to prevent the 

further abuse of children – as Moelis (1988, p. 1) argues, ‘too often children 

sustain serious injuries or death when caretakers are attempting to 

“discipline” them.’  

 ‘Oku fiema’u ‘a e ngaahi tu’utu’unni ngaue mo e ngaahi founga fo’ou ‘e fokotu’u 

mai ke nau lave hangatonu ki he tukufakaholo ‘o e to’onga mo’ui mo e tui ‘o 

fekau’aki mo e tauhi fanau pea ngaue’aki ha ngaahi founga ke ‘akonekina’ 

koe’uhi ke faka’ehi’ehi mei hano toe fakamamahi’i ‘o e fanau – ‘I he lau ‘a Moelis 
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(1988,  p.1), ‘oku lahi ‘a e taimi ‘oku lavea ai pe ‘e mate ai ‘a e fanau ‘i he taimi 

‘oku feinga ai ‘a e kau tauhi ke ‘ako’i’ kinautolu.’ 

 Families need access to good quality health and social care services that 

include the provision of parenting support. 

 ‘Oku fiema’u ‘aupito ke fakafaingofua’i ‘a hono ma’u ‘e he matu’a tauhi fanau ‘a 

e ngaahi sevesi ki he mo’ui lelei mo e tokangaekina faka-sosiale; 

 Note: Part 2 of Article 19 of the UNCRC states: 2. Such protective measures 

should, as appropriate, include effective procedures for the establishment of 

social programmes to provide necessary support for the child and for those who 

have the care of the child, as well as for other forms of prevention and for 

identification, reporting, referral, investigation, treatment and follow-up of 

instances of child maltreatment described heretofore, and, as appropriate, for 

judicial involvement. 

 Fakatokanga’i:  Kupu si’i 2 ‘o e Kupu 19 ‘o e UNCRC ‘oku ne pehe: 2.  Ko e ngaahi 

founga malu’i ko eni ‘oku tonu, ‘i he’ene totonu taha, ke kau ai mo ha fokotu’u ‘e 

‘aonga ki hano fo’u ‘o ha ngaahi polokalama faka-sosiale ke nau hanga ‘o ‘omi 

ha poupou fe’unga ki he leka moe fa’ahinga ‘oku nau tokanga’i ‘a e leka, ‘o kau 

atu ki ai mo ha toe fa’ahinga fotunga kehe ‘o e faka’ehi’ehi mo hano ‘ilo’i, lipooti, 

fakahoko ki he ngaahi feitu’u ke fakatonutonu ai, fakatotolo’i, faito’o  mo hono 

muimui’i ‘o ha ngaahi taimi ‘e lava pe hoko ai ‘a hono ngaohi kovia ‘o e leka, ‘o 

hange kuo tau ‘osi lave ki ai, pea, ‘i he tu’unga ‘oku taau, ke kau mai ki ai mo e 

fakatonutonu ‘a e lao. 

 Improvements in education services are needed – for example, better 

resources in schools, the provision of free education for children under 18; as 

well as greater awareness in schools and among school staff that physically 

abusing pupils is against the law.  

 ‘Oku fiema’u ha ngaahi fakalelei ki he ngaahi fatongia ‘a e ako – ‘o fakatata’aki 

eni, toe sai ange ‘a e ngaahi naunau ako, ko hono foaki ange ‘o e ako ta’e totongi 

ki he fanau kotoa pe ‘oku si’i hifo ‘i he ta’u 18; ‘o kau atu ki ai mo ha toe ngaahi 

’ilo ‘oku lahi ange ‘i he ngaahi ako’anga pea pehe ki he kau ngaue ‘i he ako’anga 

ko e fakamamahi fakaesino ki he fanau ako ‘oku tapu ia ‘i he lao; 

 Consultation with children and young people is needed to ensure that their 

views are included in decision-making and policy formulation as well as in 
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practice – in line with the principles set out in the UNCRC that promote 

children’s rights with respect to prevention, protection and participation. Note 

Dobbs and colleagues’ (2006, p. 137) assertion: ‘While adults often debate the 

best methods of disciplining children and their views influence public policies, 

children’s voices are not often heard. Without children’s acceptance and 

understanding, the debates and solutions are incomplete, and children are 

rendered invisible.’ 

 ‘Oku fiema’u ke kau ‘a e longa’i fanau ‘i he potalanoa koe’uhi ke fakapapau’i 

‘oku kau mai ‘enau ngaahi fakakaukau ‘i he fa’unga pule mo e fo’u ‘o e ngaahi 

tu’utu’uni ngaue ‘o kau atu ai pe ki he taimi ‘oku fakahoko ai ‘a e ngaahi 

tu’utu’uni ko eni – ‘o fakatatu ki he ngaahi tefito’i tui kuo tuku mai ‘e he UNCRC 

‘a ia ‘oku nau faka’ai’ai ‘a e totonu ‘a e longa’i fanau ‘o fakatatau pe ki he 

faka’ehi’ehi, malu’i mo e kau atu.  Fakatokanga’i ‘a e lau ‘a Dobbs mo ‘ene kau 

fa’u tohi (2006, p. 137):  ‘I he taimi lahi ‘oku alea ai ‘a e kakai lalahi ki ha founga 

‘e lelei taha ke akonekina ‘aki ‘a e fanau, kuo kau mai ‘a e ngaahi lau ia ko eni ki 

hono fa’u ‘o e ngaahi tu’utu’uni ngaue, pea ‘oku ‘ikai ke fa’a ongo mai ‘a e le’o ‘o 

e fanau heni.  ‘Okapau ‘e ‘ikai ke tali mo mahino’i ‘e he fanau ‘a e ngaahi me’a 

ni, ‘e hoko pe ‘a e alea ia mo e ngaahi founga ke fakalelei’aki ko ha me’a ‘oku 

‘ikai ke kakato, he kuo tau fakatokanga’i kuo puli ‘a e fanau ia heni; 

 Children have a right to be consulted and included in decision-making 

processes:  Article 12, UNCRC: 1. States Parties shall assure to the child who is 

capable of forming his or her own views the right to express those views freely in 

all matters affecting the child, the views of the child being given due weight in 

accordance with the age and maturity of the child. 2. For this purpose, the child 

shall in particular be provided the opportunity to be heard in any judicial and 

administrative proceedings affecting the child, either directly, or through a 

representative or an appropriate body, in a manner consistent with the 

procedural rules of national law. 

 ‘Oku ‘i ai ‘a e totonu ‘a e fanau ke tau kole ke nau kau mai ‘i he ngaahi 

fokotu’utu’u ki he fa’unga pule:  Kupu 12, UNCRC: 1. ‘Oku fiema’u ‘a e ngaahi 

fonua ke nau fakapapau’i ki he leka ‘oku ne lava pe ‘e ia ‘o fokotu’utu’u ‘a ‘ene 

ngaahi fakakaukau moe totonu ke ne hanga ‘o fakaha mai ‘a ‘ene ngaahi tui ‘i ha 

founga tau’ataina ‘i he me’a kotoa pe ‘oku fekau’aki mo ia, ‘e ‘oange leva ki he 
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leka ‘a e mamafa tatau ‘o ‘ene ngaahi fakakaukau ‘o fakatatau ki hono ta’u 

motu’a mo e  matuotu’o ‘a hono ‘atamai.  2.  Makatu’unga ‘i he taumu’a ni, ‘e 

‘oange leva e faingamalie ta’etoeveiveiua ki he leka ke fai ange ki ai ha fanongo 

‘o fekau’aki mo ha tu’unga fakalao, pē fakangaue ‘oku kaunga ki he leka, ‘oku 

kaunga hangatonu ki ai, pe ko ha fou mai ‘i ha’ane fakafofonga pe ko ha toe sino 

‘oku taau, ‘i ha to’onga ‘oku potupotu tatau mo e ngaahi lao ngaue ‘a e lao 

fakalotofonua; 

 A national survey of schools is needed in order to examine awareness and 

understanding among schools staff of abuse issues and to collate statistical 

evidence on the prevalence of abuse in schools – the views of pupils should 

also be included in the survey. 

 ‘Oku fiema’u ke ‘ia ai ha savea fakafonua ki he ngaahi ‘apiako ke mahino mai 

mei ai ‘a e tu’unga ‘ilo mo e mahino ki he kau ngaue ‘a e ‘apiako ‘o fekau’aki mo 

e ngaahi tu’unga ‘o e fakamamahi pea ke tanaki ha ngaahi setisitika ke fakaha 

‘a e peseti ‘o e fakamamahi ‘i he ngaahi ‘apiako – ‘oku tonu ke kau mo e lau ‘a e 

fanau ako ‘i he savea ni; 

 Consideration needs to be given to wider structural and systemic issues – 

poverty, precarious employment and unemployment, inappropriate housing, 

food poverty - and psychosocial stress triggers when addressing and 

preventing the physical abuse of children in families. 

 ‘Oku fiema’u ke ‘oange ha tokanga lahi ange ki he ngaahi kaveinga lalahi 

fekau’aki mo e fotunga mo e ngaahi palopalema lalahi fakafonua – ‘a e masiva, 

tu’unga vahenga ma’olalo, ngaahi tu’unga ta’epau ‘o e ma’u ngaue mo e ‘ikai ke 

ma’u ha ngaue, ‘o kau atu mo e ngaahi tu’unga ‘o e fale nofo’anga ‘oku ‘ikai ke 

lelei, masiva fakame’atokoni – ngaahi usesia fakasosiale ‘oku nau fakamamahi 

ki he ‘atamai (Psychosocial) pea ‘oku hoko ko ha ngaahi fakamamahi ki he loto 

‘i he taimi ‘oku tau feinga ai ke faka’ehi’ehi mei he fakamamahi fakaesino ki he 

fanau ‘i ‘api; 

 The Tongan government should work in partnership with families, local 

communities (including faith-based communities) and health and social care 

agencies and service providers to address and prevent child abuse and to 

protect children from harm.  
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 ‘Oku fiema’u ke ngaue fakataha ‘a e pule’anga ‘o Tonga mo e ngaahi famili, 

ngaahi komiuniti ( ‘o kau atu ki ai mo e ngaahi communiti ‘o e ngaahi siasi) mo 

e mo’ui mo e ngaahi senita ki he tokangaekina fakasosiale ‘o e kakai mo e 

ngaahi sevesi ‘oku nau ngaue atu ki hono ta’ota’ofi ‘o e fakamamahi’i ‘o e longa’i 

fanau pea ke malu’i ‘a e fanau mei ha lavea ‘e malava ke hoko atu kia kinautolu’; 

 The Tongan government should should ratify the CRPD, as well as make 

changes to current domestic policies and practices that make it clear what 

constitutes child abuse and the sanctions and penalties that will be imposed 

against those who perpetrate it.  

 ‘Oku fiema’u ke fakamo’oni a e Pule’anga Tonga ki he Konivesio CRPD, ‘o kau 

atu ki ai mo hano fai ha ngaahi liliu ki he ngaahi lao mo e fokotu’utu’u ngaue 

lolotonga, ke fakamahino ‘a e me’a ‘oku ‘uhinga ko e fakamamahi’i ‘o e fanau 

pea mo e ngaahi fakangatangata mo hono tautea’i ‘o ha taha ‘oku ne fakahoko 

eni; 

 

 We ask here that the Government of Tonga may provide scholarships for 

students and current civil society organisations with workers who wish to 

pursue further studies in child welfare services, counselling, social welfare, 

special education teachers (teachers for children with special needs), human 
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services and other social service providers including Human Rights and Law, 

as the improvement in human resources in these areas will help combat the 

problem of violence against children and other social problems mentioned in 

this survey.  

 ‘Oku kole heni ha tokoni ki he pule’anga Tonga  ke fakafaingamalie ha ngaahi 

sikolasipi ma’ae fanau ako pea pehe ki he kau ngaue ‘ikai ke fakapule’anga, ‘a 

ia ‘oku nau fie ako ‘i he ngaahi mala’e ‘o e tokangaekina ‘o e longa’i fanau, fale’i, 

ngaue tokoni ‘a e pule’anga ki he kakai, kau faiako ki he ngaahi ako maheke 

ange (kau faiako ma’a e fanau ‘oku nau faingata’a’ia), ngaahi sevesi ma’ae kakai 

pea mo ha toe ngaahi sevesi fakasosiale ‘o hange ko e Totonu ‘a e Tangata mo 

e Lao, he ‘i he taimi ‘e fakalakalaka ai ‘a e ‘ilo ‘a e kau ngaue ‘i he ngaahi ‘elia ko 

e ni ‘e lava leva ke ta’ota’ofi ‘a e ngaahi palopalema ‘o e fakamamahi’i ‘o e longa’i 

fanau pea mo ha toe palopalema fakasosiale pe ‘oku ha atu ‘i he lipooti ni. 
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Appendices 
 

Appendix: 1 
 

Table 1: Profile of participants 
Parent/carer 

interviewed 

Name of 

child 

(pseudonym) 

Age Gender Disability? Family home 

(area) 

Father Tevita 14 Male Learning 

disability 

Rural, Eastern 

Tongatapu 

Mother Ua 11 Male Down 

syndrome 

Rural, Central 

Tongatapu 

Father Ane 16 Female None  Western end 

Tongatapu 

Father Lolo 7 Male Physical 

disability 

Central, urban 

Nuku’alofa 

Mother Makisi 14 Male  None Rural area, 

Western 

District, 

Tongatapu 

Mother Sekope 15 Male None Rural area, 

Central District 

Mother Simi 12 Male None Rural area, 

Eastern District 

Mother Tina 15 Female None Central, urban 

Nuku’alofa 

Mother Heilala 11 Female None Vv, rural area 

Mother Lofa 13 Male None Vv, urban area 

Grandfather ‘Eliesa 6 Male Learning 

disability 

Vv, rural area 

Mother Kino 16  Male None Vv, rural area 

Mother Hingano 17 Male None Rural Hp 

Mother Mesui 12 Male None Rural Hp 

Mother Timote 12 Male Physical 

disability 

Urban Central 

Hp 

Mother Lose 10 Female None Urban, Eua 

Mother Lu’isa 12 Female None Rural, Eua 

Father Talaiasi 11 Male Brain injury Urban, Eua 

Mother Kelela 17 Female None Niua, urban  
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Appendix 2: Fieldwork observations from Simi’s family about Tongan culture and 
family life 
 

Water supplies: 
 

They have a fresh water tank, which was a part of an Aid that came to their village 

before.  Tongan tap water comes from underground.  Only the Main Central Division 

with the Capital have access to the government’s Water Board’s water.  The rest of the 

villages in the rural areas have their own village waters which means they have their 

own water pumps to pump up the water.   

In addition to this, individual homes have water tanks, which could be made up of tin, 

cement or some sort of fibre glass these days.  If a home doesn’t have a water tank, 

the family would have to drink the hard water from the tap.  Others who can afford to 

can buy their drinking water.  Only those with tanks have fresh water to drink.  We do 

not have any rivers or lakes in Tonga.   

 

 

Tapu Kakala: 
 

They had stayed up in the village almost all night preparing garlands of flower for the 

‘tapu kakala’ or the fragrant flower arrangement for the Queen Mother’s ceremonial 

traditional functions after the burial. 

I don’t know that English term for this flower arrangement but it is like a big wall of 

flowers made up of hundreds of garlands of traditional flowers being tied together.  
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The wall can be any size ranging from about 6 to 10 metres long and about 4 or 7 

meters wide.  I’m not so sure about the measurements but they are quite big and are 

carried into town on trucks and a lot of people have to hold them.  The nobles of the 

villages and the churches plus the big prominent families prepare these walls of 

flower to show their respect and of course their status. 
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First crops: 
 

On the second Saturday, the husband went to bring in the first crops from the 

plantation and he cooked some for them and bought corned beef to go with it.  This is 

like the tradition of first crops or offering.  The yams are planted for a whole year and 

when they are ready to be harvested, there’s always the tradition of cooking some and 

eating with corned beef.  During those days, corned beef was new and expensive so it 

was seen as a prized item.  Today, people know that it’s over processed meat and is 

full of fat so it no longer holds the same value.  Well some people still see it as 

important. 
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Food and crops: 
 

The staple food crops in Tonga are all root crops.  The most widely eaten is cassava.  

There are others like kumara or sweet potatoes, taro, plantains (big bananas), 

bananas, breadfruit and yams.  Out of the lot, yams are the most valued because of 

their texture.  The most prized yams, which are usually given to the king, are called 

“kahokaho”.  Nowadays people are eating more flour-based foods such as breads and 

puddings.  If there are people working in the family than they would be able to afford 

bread and butter if not, it’s usually the puddings cooked in coconut and sweetened 

with sugar.  Rice is eaten too but it’s cooked as a breakfast dish.  The rice is boiled in 

about 3 cups of water to 1 cup of rice until it’s nice and soft.  Coconut milk and sugar 

is then mixed with the cooked rice and served as breakfast.   

 

Some families also eat rice with their dishes but only when they have certain foods 

such as with Indian and Chinese dishes.  The way that the root crops are prepared are 

mainly in three ways.  The most common is to peel the crop and chop it up into pieces 

about the size of a fist.  They are then put into a pot and water is brought filled to 
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about just below the level of the top of the food and then topped off with coconut milk.  

This is boiled until the food is soft enough for a fork to go through it.  

 

The second way is for the root crops to be baked in an ‘umu.  The root crops are peeled 

and sometimes covered with banana leaves and today, we use alfoil.  If not they are 

left bare on the burning rocks that had been heated up.  The food in the fire is then 

covered up with banana leaves and then sacks and then earth so as to keep the heat 

in while all the food is being cooked.  After an hour, the food is ready. This usually 

happens on Sunday when the meals are prepared for after church.  Some other 

families have ‘umus during the week but these are usually big families who find it 

more affordable to bake all the food in the ‘umu, both root crops and meat.   

 

The food baked in an ‘umu also lasts longer and does not spoil as fast as the food that 

is boiled in coconut milk. The last form is ‘tunu’ or burning the food over empty 

coconut shells and wood.  The fire is made and whatever is to be cooked is thrown 

directly onto the fire while it’s still ablaze.  There is no need to wait until the fire has 

died down and there are charcoals left behind because this will not be hot enough for 

the food to cook.  The best way is to put the food in once the fire has started and is 
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burning well.  If fish or meat is to be barbequed than they could be added when the 

flames have died down and there are charcoals.   

 

None of the root crops are peeled or cut up.  They are thrown in whole. The crop is 

usually cooked and until the whole exterior of the crop has turned black and is 

burning like charcoal.  When that happens, the crop is removed from the fire with a 

stick and then held with a leaf from the breadfruit tree or banana leaf and then the 

outside is either scrapped off or is removed. If not, it is held with one stick while the 

other cleans the outside off.  The hot fire has turned the outside of the crop into 

charcoal while the inside remains soft and sometimes moist depending on the texture 

of the root crop. 
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The Koka’anga:  
 

The Koka’anga is the name given to the process of making the lengthy tapa cloths.  The 

newly beaten tapa cloth is the feta’aki or the plain cloths that will be joined together 

to form the great tapa cloth.  There are two main tapas, the 50-foot and the 10x10 feet.  

The 50-foot is 50 feet long and about 8 to 10 feet wide.  It is called the lau nima and 

the other one, the fua tanga.  The names are based on their measurements.  The lau 

nima can be sold for about TOP $2,000 to TOP $5,000 depending on the pattern drawn 

on the tapa.  The tapa with the shield of Tonga on it and the Lion, which symbolises 

that King sells the most. 

 

The fua tanga sells for about 500 to 700 Tongan Pa’anga TOP.  This is how most of the 

mothers make their money but these tapas take time to make and the round for tapa 

making depends on the number of women in the group.  In one year, a woman can 

make 1 launima and 5 fuatanga.  The other more stronger and active women can make 

2 or 3 lau nima a year.  It all depends on the women and the rules that they have on 

tapa making.  There are rules that they have to follow and tapa is not made anyhow.   
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The Royal Tonga Coat of Arms 
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The Royal Tombs with the Lion symbolizing King George Tupou I or Taufa’ahau Tupou I. 
 

 

Round cakes (Keke ‘isite):  
 

The round cakes are prepared like a donut.  Sometimes yeast is used to raise the flour, 

if not it’s just baking powder.  The former is the more popular and they are sold in the 

fast food outlets for 30 seniti (cents).  The flat cakes are called pancakes; it’s flour and 

water with a little bit of sugar.  They are spooned onto hot oil or fat and fried on both 

sides until golden brown.  They’re delicious with Jam or syrup.  

 

Cars, housing costs and earnings: 
 

Almost all vehicles sold in Tonga are reconditioned cars.  We cannot afford brand new 

cars that would be worth more than the houses we live in.  A house loan for a regular 

2-bedroom house in Tonga today would be about TOP 80, 000 to 100,000.  The 
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starting salary in government for someone who’s just graduated from University with 

a first degree is about 19,000.  The average price of reconditioned cars and vans 

ranges from about 9,000 to 21,000.  These cars are generally from Japan.  Most of 

these car dealers are young Tongan boys who are still in High School or have just left 

it, who went over to Japan on rugby contracts and they have settled in Japan and have 

started businesses in Tonga. 

 

Corporal punishment and violence against women and children: 
 

Based on our Tongan culture parents don’t want to be seen as making a big fuss out 

of their children.  I know that some parents actually go to school and tell the teachers 

to hit their children if they disobey.  It is only the parents who are more modern and 

who are educated that would want to report that their children are beaten.  This will 

also include parents who have taken part in workshops and meetings that raise issues 

on violence.  The NGOs provide these workshops and now, the Ministry of Internal 

Affairs is carrying out some especially on VAW. 
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Description of kava from observation of Heilala’s family: 
 

Kava plants [are used to] make the kava drink, very good money crop. The part of the 

kava that is usable is the root and this is dried before it is pounded into powder. The 

powder is then mixed with some water, sieved and then drunk [effects are like a drug]. 
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Appendix 3: Semi-structure interview questions and themes for 
ethnographic observations 
 

Questions for children and young people (semi- structured interviews): 
 

1. Biographical information:  

 

Age; 

Gender; 

Birth order in family; 

Family structure – who lives at home 

Where child/young person is disabled, details of nature of disability (diagnosis), time 

of onset (from birth or later onset). 

 

2. Family life 

 

Are the people you are currently living with your parents, aunty, uncle, grandparents 

or friends of your parents? 

What is your relationship like with this person/them? For example, would you 

describe it as good or not so good, sometimes good etc (prompt for positive and 

negative – what is good about it, what is not so good)? 

Do you get along with your brothers/sisters (where applicable)? (prompt for positive 

and negative) 

How about your cousins?  Do you also get along with them? 

Do you help your mother and father (where applicable and if child is disabled, where 

disability allows for child to help) out around the house?  

If so, what kinds of things do you do?  

If so, how much time do you spend doing these things? 

Do you enjoy doing these things or not? (prompt for likes and dislikes). 

Do you spend time with your family doing fun things such as holidays and activities? 

Do you enjoy spending time with your family? (prompt for positives and negatives) 

Do you sometimes (or often  - prompt) misbehave or do things that your mother and 

father don’t like? 
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If so, please can you give me some examples? 

What happens if you are naughty or misbehave at home (you do not do as your 

parents tell you or you disagree with them about something)?  

Are you punished by your parents or others in the family if you are naughty or 

misbehave (prompt for kinds of punishment and any other experiences that may 

indicate inappropriate behaviour or that relate to child protection issues)?  

If so, how are you punished? (prompt for physical, mental, emotional, verbal abuse 

and shouting) 

How does this make you feel (prompt for physically, mentally, emotionally)?  

Do you think that children should be punished for being naughty or misbehaving at 

home? 

If so, how do you think children should be punished for this? (prompt for other ways 

children want to be treated within family setting)? 

If you do not think children should be punished for misbehaving or being naughty at 

home, why not? 

Do your brothers or sisters (where appropriate) get punished for being naughty or 

misbehaving? (prompt for witnessing this)? 

Does this upset them at all do you know? 

What is the best thing about family life? 

What is the worst thing about family life? 

Is there anything else you would like to tell me about your family life and relationships 

with your parents, or brothers and sisters (where applicable)? 

Where child is disabled, prompt for impact of disability on family life and 

relationships. 

 

3. School life  

 

Are you currently at school? 

Do you attend regularly? 

If not, why not? (prompt for illness, personal reasons) 

Do you like school? 

If so, what do you like about it? (prompt for learning, being with teachers, friends) 

If not, what don’t you like about it? 
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Are you doing well at school – performing well in your studies? 

If not, why not? 

Do you have good friends at school who you socialise with outside school? 

Is socialising, doing things with your friends important to you? (prompt for reasons) 

Have you experienced bullying from other school children/pupils? 

If so, what kind of bullying? 

How did this make you feel? 

What did you do about it (prompt for if they told anyone, sought help from school, 

family etc)? 

Have you experienced bullying from anyone else at school (prompt for teachers)? 

If so, what kind of bullying? 

What did you do about it (prompt for if they told anyone, sought help from school, 

family, etc)? 

How did this make you feel? 

Where child/young person is disabled, prompt for whether bullying was related to 

being disabled. 

Do you ever misbehave at school or break the rules? 

If so, why? 

If so, what happens – are you punished (prompt for including at home by parents for 

misbehaving at school)? 

How often? 

If you are punished, who punishes you (prompt for teachers, other children)? 

How are you punished? 

Do you think that it is right that you are punished in this way? 

How does it make you feel (prompt for physically, mentally, emotionally)? 

Are you punished for any other reason? 

What about your friends, do they get punished for misbehaving or other reasons? 

(prompt for who, why, how) 

Do you think this is right? 

Do you think children should be punished at school? 

If so, for doing what? 

If not, how do you think schools should deal with or correct children who misbehave 

or break the rules? 
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What are your plans for the future, for when you leave school? 

Do you think you will be able to achieve what you want to achieve? 

If not, why not? 

What is the best thing about school? 

What is the worst thing about school? 

What do you think of inter-school fights?   

Do you think that this is the best way to show which school is better?  Would you join 

in a fight if you were told to by your friends or school prefects? 

Do prefects punish you if you misbehave? 

Is there anything else you would like to tell me about school life? 

Where child is disabled prompt for anything more they would like to say about being 

disabled and school life. 

 

4. Personal health and wellbeing  

 

How are you feeling today in your self (prompt: personal health, happiness)?  

Do you have any aches or pains or feel unwell at all?  

Where child is disabled prompt for impact of disability and symptoms (e.g. tiredness, 

feeling sad or low etc). 

What about yesterday or last week, did you feel well then?  

Where child is disabled, prompt for impact of disability on their general health and 

wellbeing. 

Do you think you are generally well?  

If not, why not? 

If you have felt unwell recently what has caused this do you think (prompt for causes, 

abuse, bullying etc)?  

When did you start to feel better (and why, how)?  

What about happiness, are you generally happy?  

If so, explore reasons (home life, school life, relationships with peers).  

If not, explore reasons (home life, school life, relationships with peers/friends – 

abuse? Bullying?, impact of disability, lack of support) 

What is the best thing about being a child? 

What is the worst thing about being a child? 
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Where child is disabled, what is the best and worst thing about being disabled? 

Is there anything else you would like to tell me about your life as a child? 

 

Ngaahi Fehu’i ma’a e longa’i fanau: 
 

1. Hisitolia ‘o e Tokotaha: 

Ta’u Motu’a: 

Tangata pe Fefine: 

Fika ‘i he Famili: 

Fotunga ‘o e Famili – Ko hai ‘oku nofo ‘i he ‘api 

‘Okapau ‘oku ‘iai hano faingata’a’ia pea ‘oku fiema’u ‘a e fakaikiiki ‘o e 

fangata’a’ia (vakai ki he lau ‘a e toketa), taimi na’e ‘uluaki faingata’a’ia ai 

(fanau’i mai pe mo ia pe na’e toki hoko pe etc.) 

2. Mo’ui ‘a e famili ‘i ‘api 

 Ko hai ‘a e kakai ‘oku ke lolotonga nofo mo ia?  Ko ho’o ongo matu’a, kui, fanga 

fa’e pe fa’e tangata, pe ko e maheni pe ‘a ho’o ongo matu’a? 

‘Oku fefe ‘a e anga ‘a ho’o feohi mo e kakai ko eni? ‘O hange ko eni, te ke pehe 

‘oku lelei ho’o mou nofo pe ‘oku ‘ikai ke lelei pe ‘oku lelei pe ‘i he taimi ‘e ni’ihi 

(feinga ke ‘eke e ngaahi ‘uhinga lelei mo ‘ikai ke lelei – Ko e ha e me’a ‘oku lelei 

‘i he ’enau nofo mo e me’a ‘oku ‘ikai ke lelei.) 

‘Oku sai nai pe ‘a ho’o feohi mo ho tokoua mo e fanga ta’okete, tehina, etc.? 

(feinga ke ‘eke e ngaahi ‘uhinga lelei mo ‘ikai ke lelei.) 

Fefe ‘a kinautolu ‘oku ke tokoua ‘aki pe faka’apa’apa mo ia? 

‘Oku ke fa’a tokoni pe ki ho’o fa’e mo ho’o tamai (‘okapau ‘oku ‘iai hao 

faingata’a’ia pea ko e ha e me’a te nau lava ‘o tokoni ai) ‘i ‘api ni? 

‘Okapau ‘oku pehe, ko e ha e ngaahi me’a ‘oku ke fai? 

Pea ko e ha ‘a e loloa e taimi ‘oku ke fakahoko ai e ngaahi me’a ko eni? 

‘Oku ke sai’ia ‘i hono fakahoko ‘o e ngaahi me’a ko eni pe ‘ikai? (‘eke ‘a e ngaahi 

me’a ‘oku sai’ia ai mo ‘ikai ke sai’ia ai) 

‘Oku lahi nai ha taimi ‘oku ke nofo ai mo ho’o famili ‘o fai ha ngaahi me’a 

fakafiefia ‘o hange ha mou o ‘o malolo/’eva ki ha feitu’u pe ko ha’a mou kau 

fakataha pe ‘i ha ngaahi va’inga etc.? 
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‘Oku ke sai’ia ‘i he nofo mo ho famili? (feinga ke ‘eke e ngaahi ‘uhinga lelei mo 

‘ikai ke lelei.) 

‘Oku ‘i ai ha taimi ‘oku ke fa’a leangata’a ‘o fa’a fai e ngaahi me’a ‘oku ‘ikai ke 

sai’ia ai ho’o ongo matu’a? 

‘Okapau ko ia pea ke talamai ko e ha ‘a e ngaahi me’a koia pe ‘omai pe ha 

fakatata? 

16Ko e ha e me’a ‘e hoko ‘okapau te ke leangata’a ‘i ‘api ni (‘oku ‘ikai ke ke fai ‘e 

koe ‘a e me’a ‘oku tala atu ‘e ho’o ongo matu’a pe ‘oku ‘ikai ke ke tui koe ki he 

me’a ‘oku na tala atu)? 

‘Oku tautea’i koe ‘e ho’o ongo matu’a pe ko ha taha kehe ‘i ho famili ‘okapau te 

ke leangata’a pe talangata’a (‘eke pe ko e ha ‘a e fa’ahinga tautea ‘oku ‘oange 

mo ha to e ngaahi me’a pe te ne fakaha mai ‘oku ‘i ai e ngaahi ‘ulungaanga ‘oku 

ta’etaau pea ‘oku ‘ikai ke ngofua ‘o fakatatau ki he lao)? 

‘Okapau ‘oku pehe pea ‘oku tautea’i fefe koe? (‘Eke pe ‘oku fakaesino, 

fakae’atamai, fakaeloto, ngaahi lea lalahi mo kapekape mo e kaikaila) 

‘Oku ke ongo’i fefe ‘i he hoko mai ‘a e ngaahi me’a ko eni?( ‘eke fakaesino, 

fakae’atamai mo e fakaeloto)? 

‘Oku ke pehe ‘oku tonu pe ke tautea’i ‘a e fanau ‘oku nau leangata’a ‘i ‘api? 

‘Okapau ‘oku ke ‘io ki heni, ‘oku ke pehe ko e ha ha tautea ‘oku tonu ke fai?(‘eke 

ange ha to e founga ‘e taha ‘e loto aki ‘e he fanau ke fakahoko ange ki a kinautolu 

‘i honau ngaahi ‘api) 

‘Okapau ‘oku ke pehe ‘oku ‘ikai ke tonu ke tautea’i ‘a e kauleka ‘i he taimi ‘oku 

nau leangata’a ai pe ‘oku nau pau’u ai ‘i ‘api, ko e ha nai hano ‘uhinga? 

‘Oku tautea’i ‘a ho’o fanga tokoua mo tuonga’ane, (tehina, ta’okete, etc) ‘i he 

taimi ‘oku nau leangata’a ai mo pau’u?(‘eke pe na’e sio heni?) 

‘Oku ke ‘ilo nai pe na’a nau ‘ita heni? 

Ko e ha e me’a sai taha ‘i he nofo mo ho famili? 

Ko e ha e mea kovi taha ‘i he nofo mo ho famili? 

                                                 
16 Fakatokanga’i:  ‘Oku fu’u mahu’inga keke hanga ‘o fulifuli’i hopalo ‘a e fehu’i (lelei, 

‘ikai ke lelei mo e anga maheni) ‘i he taimi ‘oku ke talanoa ai mo e fanau ‘o fekau’aki mo 

ha ngaahi kaveinga pelepelengesi. 
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‘Oku to e ‘i ai ha me’a kehe ‘oku ke fie talanoa ki ai ‘o fekau’aki mo ho’o nofo 

fakafamili mo ho’o ongo matu’a, mo e fanga tehina, tuonga’ane (‘eke me’a ‘oku 

kau ki he fehu’i)? 

‘Okapau ‘oku ‘iai hano faingata’a’ia pea ‘eke pe ‘oku ‘iai ha kaunga ‘o ‘ene 

faingata’a’ia ki he’ene nofo mo hono famili? 

1.  

3. Ako 

‘Oku ke lolotonga ako? 

‘Oku ke ma’u ako? 

‘Okapau ‘oku ‘ikai, ko e ha ‘a hono ‘uhinga (‘eke pe ‘oku puke, ngaahi ‘uhinga 

fakafo’ituitui) 

‘Oku ke sai’ia ‘i he ako? 

‘Okapau ko ia, ko e ha e me’a ‘oku ke sai’ia ai? (‘eke pe ‘oku sai’ia ‘i he ako ha 

me’a, kau faiako, ngaahi kaungame’a) 

‘Okapau ‘oku ‘ikai, koe ha e me’ ‘oku ‘ikai ke ke sai’ia ai? 

‘Oku sai pe ‘a ho’o ako – ‘oku lelei pe ‘a e ola ho’o ako? 

‘Okapau ‘oku ‘ikai, ko e ha ‘oku pehe ai? 

‘Oku ‘i ai hao ngaahi kaungame’a mei he ako ‘oku mou feohi lelei ‘i tu’a mei he 

‘apiako? 

‘Oku mahu’inga kiate koe ‘a e feohi mo ho ngaahi kaungame’a?(‘eke ha ngaahi 

‘uhinga) 

‘Oku ‘osi fakamamahi’i koe ‘e he fanau ako kehe? 

‘Okapau ‘oku ‘io, ko e ha? 

Na’a ke ongo’i fefe ‘i he’ene hoko mai eni kiate koe? 

Koe ha ‘a e me’a na’a ke fai ‘i he’ene hoko mai kia koe? (Na’a ke tala ki ha taha, 

kumi tokoni mei ha taha ‘i he ako pe ko ha taha ‘i ho famili?) 

Na’e to e ‘i ai ha taha kehe ‘i he ‘apiako na’a ne fakamamahi’i koe (hange ko e 

faiako?) 

‘Okapau ko ia.  Ko e ha ‘a e fakamamahi na’e hoko kia koe? 

Koe ha ‘a e me’a na’a ke fai ki heni? (‘eke pe na’a ne tala ki ha taha, kumi tokoni 

mei ha taha ‘i he ‘apiako pe ko hono famili, etc.?) 
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Na’a ke ongo’i fefe ‘i he hoko mai ‘a e me’a ko eni kiate koe? ‘Okapau ko e leka 

‘oku ‘iai hano faingata’a’ia, ‘eke pe na’e ‘i ai ha kaunga ‘o ‘ene faingata’a’ia ki 

hono fakamamahi’i ia. 

‘Oku ‘i ai ha taimi ‘oku ke leangata’a ai ‘i ‘apiako pe te ke maumau’i e ngaahi 

tu’utu’uni ‘o e ako? 

‘Okapau ‘oku ‘io, ko e ha hono ‘uhinga? 

‘Okapau ‘oku ke ‘io, ko e ha e me’a ‘oku hoko kiate koe – ‘oku tautea’i ‘ai koe? 

(‘eke pe ‘oku hoko tatau pe ‘i ‘api ‘o tautea’i ia ‘e he’ene ongo matu’a ‘okapau 

‘oku leangata’a ‘i ‘apiako) 

Ko e ha hono tu’o lahi ‘a ‘ene hoko ‘a eni? ’Oku toutou hoko eni? 

‘Okapau leva ‘oku tautea’i koe, ko hai ‘oku ne fai eni?(ko e faiako, kau matapule, 

tamaiki ako ?) 

‘Oku anga fefe ‘a hono tautea’i koe? 

‘Oku ke pehe pe ‘oku tonu ‘a hono tautea’i pehe’i koe? 

‘Oku ke ongo’i fefe ‘i he hoko mai eni (‘eke fakaesino, fakae’atamai mo e 

fakaeloto?) 

‘Oku to e ‘i ai nai ha ‘uhinga kehe ‘oku tautea’i ai koe? 

Fefe ho ngaahi kaungame’a, ‘oku tautea’i mo kinautolu ‘i he’enau leangata’a pe 

ko ha toe ‘uhinga kehe?(‘eke pe ko hai, ko e ha hono ‘uhinga mo e founga hono 

fakahoko ‘o e tautea) 

‘Oku ke pehe nai ‘oku tonu eni? 

‘Oku ke pehe ‘oku tonu ke tautea’i ‘a e fanau ‘i ‘apiako? 

‘Okapau ko ia, ko e ha ‘enau me’a ‘oku fai ‘oku tonu ke tautea’i ai kinautolu? 

‘Okapau ‘oku ‘ikai, ‘oku ke pehe nai pe ko e ha ha founga ‘oku tonu ke fakahoko 

‘aki ‘e he ngaahi ‘apiako ke taute’ai ‘aki e fanau pe fakatonutonu ‘aki e fanau 

‘oku nau leangata’a mo maumau’i e ngaahi tu’utu’uni? 

Ko e ha ‘a ho’o ngaahi palani ki he kaha’u ‘i ho’o ‘osi mei he ako? 

‘Oku ke pehe nai te ke lava ‘o ma’u e ngaahi me’a ‘oku ke loto ke ke ma’u pe fai 

‘I he kaha’u? 

‘Oka pau ko e ‘ikai, ko e ha hono ‘uhinga? 

Ko e ha e me’a ‘oku ke sai’ia taha ai ‘i he ako? 

Koe ha e me’a ‘oku ke fehi’a taha ai ‘i he ako? 

Ko e ha ‘a ho’o fakakaukau ki he ngaahi ke faka’apiako?  
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‘Oku ke pehe ko e founga lelei taha eni ‘a hono fakaha pe ko fe ‘a e ‘apiako ‘oku 

lelei ange? 

Te ke kau nai ‘i ha ke faka’apiako ‘okapau ‘oku tala atu ‘e ho’o ngaahi 

kaungame’a pe ko e kau matapule ke ke kau ai? 

‘Oku tautea’i koe ‘e he kau matapule ‘okapau ‘oku ke leangata’a? 

‘Oku to e ‘i ai ha me’a ‘oku ke to e fie talanoa mai ‘o fekau’aki mo ho’o mo’ui ‘i 

he ‘apiako? 

‘Okapau ‘oku faingata’a’ia ‘a e leka pea ‘eke pe ‘oku to e ‘i ai ha me’a ‘oku ne toe 

fie tanaki mai ‘o fekau’aki mo ‘ene faingata’a’ia mo ‘ene ako. 

  

4. Mo’ui lelei fakaesino mo e fakakatoa  

Ko e ha ‘a ho’o ongo ‘i he ‘aho ni kiate koe (‘eke mo’ui lelei ‘a e sino, fiefia)? 

‘Oku ‘i ai ha me’a ‘oku langa pe mamahi pe ‘oku ‘ikai te ke ongo’i lelei ‘i he ‘aho 

ni? 

‘Okapau ‘oku iai ha faingata’a’ia ‘a e leka pea ‘eke pe ‘oku ‘i ai ha kaunga ‘o ‘ene 

faingata’a’ia ki he’ene ongo (hange ko e hela’ia, loto mamahi pe ongo’i ‘oku ‘ikai 

ke fu’u lelei e ‘aho ko ia, etc.)? 

Fefe ‘aneafi pe ko e uike kuo ‘osi, na’a ke ongo’i sai pe ai?  ‘Okapau ‘oku ‘oku ‘iai 

ha faingata’a’ia ‘o e leka, ‘eke pe ‘oku ‘i ai ha uesia ‘a ‘ene mo’ui tu’unga ko hono 

faingata’a’ia? 

‘Oku ke pehe nai ‘oku lahi ange e taimi ‘oku ke ongo’i mo’ui lelei ai? 

‘Okapau ‘oku ‘ikai, ko e ha hono ‘uhinga? 

‘Okapau na’a ke ongo’i faingata’a’ia mai ‘i he ngaahi ‘aho kimui ni ‘oku ke pehe 

nai ko e ha e me’a na’a ne fakatupu eni (‘eke pe ko hono ‘uhinga ko hono 

fakamamahi’i, pe ko hono fakamamahi’i ia ‘e he tamaiki lalahi, etc?) 

Ko e fe ‘a e taimi na’a ke ongo’i ai ‘oku ke kamata ke ke ongo’i sai? (ko e ha hono 

‘uhinga pea na’e anga fefe ‘ene hoko?) 

Fefe ‘a e fiefia, ‘oku ke fiefia ma’u pe? 

‘Okapau ‘oku pehe, ko e ha e me’a ‘oku ne ‘ai koe ke ke fiefia (‘i ‘api, ‘apiako, 

ngaahi kaungame’a, maheni) 

‘Okapau ‘oku ‘ikai, ko e ha hono ‘uhinga?( Mo’ui ‘i ‘api, Mo’ui ‘i ‘apiako, ngaahi 

kaungame’a, to’u ako, fakamamahi, pe ko e ngaahi me’a fekau’aki mo e 
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faingata’a’ai ‘o ha leka, mo ‘ikai ke ‘i ai ha ngaahi me’a ke poupou’i ia ke ne 

ongo’i fiemalie) 

2. Ko e ha e me’a ‘oku sai taha ‘i ho’o hoko ko e ki’i leka? 

Ko e ha e me’a kovi taha ‘i ho’o hoko ko e ki’i leka? 

‘Oku to e ‘i ai ha me’a ‘oku ke fie talanoa mai ‘o feka’u’aki mo ho’o mo’ui ko e 

ki’i leka? 

 

Questions for parents (semi structured interviews):  
 

1. Biographical information 

 

Age; 

Gender; 

Marital status (single, divorced, widowed); 

Relationship status (has a partner, lives with partner, no partner); 

Work – in work, type of work 

Family structure – who lives at home? 

Where child is disabled, ask about nature of disability, diagnosis, prognosis, age of 

onset. 

 

2. Family life and parenting 

 

What is your relationship like with your child/ren? For example, would you describe 

it as good or not so good, sometimes good etc (prompt for positive and negative – 

what is good, what is not so good, what is difficult)? 

What is the most difficult aspect of parenting for you? (prompt for issues such as 

poverty, low income, unemployment, personal issues such as stress, illness, 

relationship with partner, child’s disability, where relevant) 

Do you have other children living with you? (prompt where they are from – Outer 

Islands or overseas)  

Do you think that it is your responsibility to look after the children?   

If yes, why?  
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If not, who should look after them? 

Do you get any help in looking after these children? (prompt for financial, social 

obligation, family).  

What is the best thing about being a parent? 

Do your children get along with one another well (where applicable)? (prompt for 

positive and negative) 

Do your children help you out around the house?  

If so, what kinds of things do they do?  

If so, how much time do they spend doing these things? 

Do they enjoy doing these things or not? (prompt for likes and dislikes). 

Do you spend time as a family doing fun things such as holidays and activities? 

Do you enjoy spending time with your family? (prompt for positives and negatives) 

Where child is disabled, does this have an impact on family life and activities? Prompt 

for nature and impact of child’s disability. 

Does your child/ren sometimes (or often  - prompt) misbehave or do things that you 

don’t like or agree with? 

If so, please can you give me some examples? 

What happens if your child (or children) is naughty or misbehaves at home (child does 

not do as you tell you them or they disagree with you about something)?  

Do you (or your partner – prompt for who is responsible for punishing children) 

punish your child/ren for naughtiness or misbehaving (prompt for kinds of behaviour 

that parent believes requires punishment)?  

If so, how do you punish them? (prompt for physical, mental, emotional, verbal abuse 

such as shouting) 

What effect does the punishment have on your child? (prompt for physically, 

mentally, emotionally)?  

Does it correct their behaviour? 

Where child is disabled, prompt for whether parent punishes them at all or in the 

same way and the effect of this. 

Do you think that children generally, including children with disabilities, should be 

punished for being naughty or misbehaving at home? 

If so, how do you think children should be punished for this? (prompt for other ways 

parents think children should be treated within family setting)? 



 

77 

 

If you do not think children should be punished for misbehaving or being naughty at 

home, why not? 

Do you punish all of your children for being naughty or misbehaving? (prompt for 

whether parent/s treat all their children the same way)? 

In some countries including Tonga it is illegal for parents to physically and mentally 

punish children – do you think this is right and fair?  

If yes, why? 

If not, why not? 

Do you know of the Family Protection Act?   

Sometimes, despite their best intentions, some parents take out their own 

frustrations on their children by punishing, hitting or shouting at them – do you think 

this is fair? 

Is this something that you do? 

If so, how does it make you and your child feel? (prompt mainly for how it makes 

parent feel – guilty, neutral etc; but also for impact on child from parent’s perspective) 

Do you find parenting stressful? 

If so, in what ways (where child is disabled, prompt for impact of child’s disability on 

parenting)? 

Would you like help or information about parenting? 

If so, what kind of help would you like? 

What is the best thing about parenting? 

What is the worst thing about parenting? 

Is there anything else you would like to tell me about your family life, parenting and 

relationships with your child/ren? 

 

 

3. Children’s school life 

 

Is your child/children currently at school? 

Do they attend regularly? 

If not, why not? (prompt for illness, impact of disability – where child is disabled - 

personal reasons) 

Does your child like school? 
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If so, what do they like about it? (prompt for learning, being with teachers, friends) 

If not, what don’t they like about it? 

Are they doing well at school – performing well in their studies? 

If not, why not? 

Do they have good friends at school who they socialise with outside school? 

Is socialising, doing things with their friends important to them? (prompt for reasons 

and if they are happy for their child/ren to go out and socialise with friends) 

Has your child/ren ever told you they have been bullied at school? 

If so, who by? 

Why were they bullied (where child is disabled, prompt for any link to disability)? 

What did you do about this? 

Has the bullying stopped? (if not, why not – prompt for reasons) 

Does your child/ren ever misbehave at school or break the rules? 

If so, why (where child is disabled, prompt for reasons that my relate to child being 

disabled)? 

If so, what happens – are they punished at school? 

How often? 

If they are punished, who punishes them (prompt for teachers, prefects, class captains 

other children, parents themselves also)? 

How are they punished? 

Do you think that it is right that children are punished in this way? (prompt for 

whether parents support children being punished by teachers or other pupils) 

Do you think that it is right for disabled children to be punished at school the same as 

other children? 

How does being punished at school make your child feel (prompt for physically, 

mentally, emotionally)? 

Is your child punished at school for any other reason? 

What about their friends, do they get punished for misbehaving or other reasons? 

(prompt for who, why, how) 

Do you think this is right? 

Do you think children should be punished at school generally? 

If so, for doing what? 
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If not, how do you think schools should deal with or correct children who misbehave 

or break the rules? 

Are you aware of the Education Act in Tonga that forbids children from being 

punished in schools? 

If not, why not? 

Are you aware that teachers are breaking the law when they punish children in 

schools? 

What are your child’s/children’s plans for the future, for when they leave school? 

Do you think they will be able to achieve what they want to achieve? 

If not, why not (prompt for impact of disability, where child is disabled)? 

What is the best thing about school life for your child/ren? 

What is the worst thing about school life for your child/ren? 

Is there anything else you would like to tell me about their school life? (prompt for 

impact of disability, where child is disabled)? 

 

4. Children’s personal health and wellbeing 

 

How is your child’s physical health generally (prompt for illness, disability; good 

health, poor health)?  

How is your child’s mental and emotional health generally? (prompt for good and 

poor mental and emotional health) 

Does your child have any aches or pains or feel unwell at all at the moment? (prompt 

for impact of illness and/or disability, where relevant) 

What about yesterday or last week, how well were they then (prompt for nature of 

illness/disability and its effects)?  

If your child has felt unwell recently what has caused this do you think (prompt for 

causes, impact of disability – where child is disabled; abuse, bullying etc)?  

When did they start to feel better (and why, how)?  

What about happiness, are they generally happy do you think?  

If so, explore reasons (home life, school life, relationships with peers).  

If not, explore reasons (home life, school life, illness, disability, relationships with 

peers/friends – abuse? Bullying?) 

For them, what do you think is the best thing about being a child? 
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What is the worst thing about being a child? 

Where child is disabled, what is the best and worst thing about being disabled? 

Is there anything else you would like to tell me about your child’s health and 

wellbeing? 

 

Ngaahi Fehu’i ma’a e matu’a Tauhi Fanau: 
 

1. Fakaikiiki ‘o e Tokotaha: 

Ta’u Motu’a: 

Tangata pe Fefine: 

Tu’unga mali (te’eki mali, vete, uitou): 

Tu’unga e nonofo ta’emali (‘oku ‘i ai ha tokotaha ‘oku na nofo fakamali, ‘oku nofo pe ‘i 

he ‘api tatau mo e tokotaha ko eni, ‘ikai ke ‘i ai ha tokotaha ‘oku na nofo fakamali ‘i he 

taimini); 

Ngaue – lolotonga ma’u ngaue, fa’ahinga ngaue 

Fotunga ‘o e famili – Ko hai ‘oku mou nofo ‘i homou ‘api? 

‘Okapau ‘oku faingata’a’ia ‘a e tamasi’i/ta’ahine, ‘eke pe ko e ha ‘a ‘ene faingata’a’ia, ko 

e lau ‘a e toketa, ko e ha ‘a ‘ene tu’u ki he kaha’u pea na’e ta’u fiha ‘i he’ene hoko mai? 

 

2.  Mo’ui ‘i ‘api mo e tauhi fanau 

‘Oku fefe nai ‘a ho va mo ho’o fanau/leka?  ‘O fakatata ‘aki eni, ‘oku ke pehe nai ‘oku 

lelei, ‘ikai ke lelei, pe lelei pe ‘i he taimi ‘e ni’ihi, etc.  (feinga ke ‘eke e ngaahi ‘uhinga 

lelei mo ‘ikai ke lelei – Ko e ha e me’a ‘oku lelei, ‘ikai ke lelei pe faingata’a)  

Koe ha e me’a ‘oku ke pehe ‘oku faingata’a taha ‘i he tauhi fanau?  (‘eke e ngaahi me’a 

‘oku fekau’aki mo e nofo masivesiva, si’isi’i e vahenga, ‘ikai ma’u ngaue, ngaahi ‘uhinga 

fakafo’ituitui ‘o hange ko e loto mo’ua, puke, vakovi mo e hoa, faingat’a’ia fakaesino 

mo faka’atamai ‘a e leka mo ha toe fehu’i tatau pe) 3. ‘Oku toe ‘i ai ha fanau kehe ‘oku 

mou nofo? (‘eke pe ‘oku nau omi mei fe – ‘Otu motu pe ko muli?)  

‘Oku ke pehe nai ko ho fatongia ke ke tokanga’i ‘a e fanau?  

‘Okapau ko e ‘io, ko e ha ‘a hono ‘uhinga?  

‘Okapau ko e ‘ikai, ko e fatongia nai ‘o hai? 



 

81 

 

‘Oku ke ma’u nai ha tokoni ke tokanga’i ‘aki ‘a e fanau? (fakapa’anga, fatongia 

fakasosiale, mei he famili?   

Ko e ha ‘a e me’a lelei taha ‘i ho’o hoko ko e matu’a tauhi fanau? 

‘Oku sai nai pe a e va ‘a e fanau ‘ia kianutolu pe (‘i ha tu’unga pe ‘o ‘enau nofo.  ‘Eke ha 

ngaahi lelei mo ha ngaahi kovi) 

‘Oku tokoni ‘a e fanau ki he ngaahi ngaue faka’api?  

‘Okapau ‘oku ‘io, ko e ha ‘ae ngaahi me’a ‘oku nau fai?  

‘Okapau ‘oku ‘io, ko e ha ‘a e loloa ‘o e taimi ‘oku nau nofo ai ‘o fai ‘a e ngaahi me’a ko 

eni? 

‘Oku nau sai’ia hono fai ‘o e ngaahi me’a ko eni pe ‘ikai? (‘eke ‘a e ngaahi me’a ‘oku nau 

sai’ia ai mo ‘ikai ke sai’ia ai). 

‘Oku fa’a ‘alu homou ki’i famili ‘o malolo ‘eve’eva ki ha feitu’u mo fai ha ngaahi va’inga 

fakataha? 

‘Oku ke sai’ia ‘i he nofo mo ho’o ki’i famili (‘eke ‘a e ngaahi lelei mo e ‘ikai ke lelei)  

‘Okapau ‘oku faingata’a’ia fakaesino mo faka’atamai ‘a ho’o leka, ‘oku ne uesia nai ‘a e 

ngaahi me’a ko e ni ‘oku mou fakahoko ‘i ho famili?  Ko e ha nai ‘a e faingata’a’ia ‘oku 

tofanga ai ‘a ho’o leka?  

‘Oku fa’a leangata’a ‘a ho’o foha/’ofefine/fanau (leangata’a ma’u pe pe tataitaha) pe 

fai ha ngaahi me’a ‘oku ‘ikai te ke loto ki ai?  

‘Okapau ‘oku ‘io, kataki ‘o ‘omi ha ngaahi fakatata.  

Ko e ha e me’a ‘oku hoko ‘okapau ‘oku leangata’a ho’o fanau/leka ‘i ‘api (‘oku ‘ikai ke 

fai ‘e he leka ‘a e me’a ‘oku ke talaange pe ‘oku ‘ikai ke loto ia ki he me’a ‘oku ke 

talaange ke fai?)  

‘Oku hanga nai ‘e koe (pe ko ho hoa – ‘eke pe ko e fatongia ‘o hai ke tautea’i ‘a e fanau) 

‘o tautea’i ho fanau/leka ‘okapau ‘oku leangata’a mo pau’u (‘eke ‘a e ngaahi to’onga ‘a 

e fanau ‘oku tui e matu’a ko e ngaahi me’a ia ‘oku fiema’u ke tautea’i?)  

‘Okapau ‘oku ‘io, ‘oku anga fefe ‘a ho’o tautea’i kinautolu? (‘eke pe oku fakaesino, 

fakae’atamai, fakaeloto pe ko e lea kove moe kaikaila?)  

Ko e ha ‘a e ola ‘o e tautea ko eni ki ho’o fanau? (‘eke fakaesino, fakae’atamai, 

fakaeloto?)  

‘Oku hanga nai ‘e he ngaahi tautea ko eni ‘o fakatonutonu ‘a honau ‘ulungaanga?  
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‘Okapau ‘oku faingata’a’ia fakae’atamai mo fakasino ‘a e leka pea ‘eke ange pe ‘oku 

tautea’i tatau kinautolu ‘i ha taimi.  To e ‘eke pe ‘oku tatau pe ‘a e tautea mo e fanau 

kehe pea ko e ha ‘a e ola ‘o e ngaahi tautea ko eni?  

‘Oku ke pehe nai ‘oku tonu ke tautea’i e longa’i fanau ‘o kau ai moe fanau ‘oku nau 

faingata’a’ia fakaesino mo faka’atamai ‘i he taimi ‘oku nau leangata’a ai ‘i ‘api?  

‘Okapu ‘oku ke pehe ‘oku ‘io, ‘oku ke pehe nai ko e ha ‘a e founga ‘oku tonu ke tautea’i 

‘aki ‘a e fanau? (‘eke ha toe ngaahi founga ‘oku pehe ‘e he matu’a ‘oku tonu ke fakahoko 

‘aki ‘a e tautea ki he fanau ‘i he nofo fakafamili?)  

‘Okapau ‘oku ke pehe ‘oku ‘ikai ke tonu ke tautea’i ‘a e fanau ‘okapau ‘oku nau 

leangata’a pe pau’u ‘i ‘api, ko e ha ho’o ‘uhinga?  

‘Oku ke tautea’i nai ‘a e kotoa ‘a ho’o fanau ‘i he taimi ‘oku nau leangata’a ai mo pau’u? 

(‘eke pe ‘oku tatau pe ‘a e tauhi ‘a e matu’a ki he leka kotoa pe ‘i he fanau?)  

Na’a ke ‘ilo nai ‘oku tapu ‘a hono hanga ‘e he matu’a ‘o tautea’i fakaesino mo 

faka’atamai e fanau?  

‘Oku ke pehe nai ‘oku tonu pe eni mo taau?  

‘Okapau ko e ‘io, ko e ha hono ‘uhinga?  

‘Okapau ko e ‘ikai, ko e ha ‘a hono ‘uhinga? 

‘Oku ke ‘ilo nai ‘o fekau’aki mo e Lao ki hono Malu’i ‘o e Famili?   

Neongo pe ‘oku lahi ‘a e taimi ‘oku feinga ai ‘a e matu’a ke ‘oua te nau fakamamahi’i ‘a 

‘enau fanau ‘oku ‘ikai ke fa’a lava ‘o fakama’uma’u ka e to atu ‘enau ‘ita ‘o fua ‘e he 

fanau ‘a hono tautea’i, ta mo kaikaila kia kinautolu – ‘oku ke pehe nai ‘oku taau eni?   

Ko ha nai e me’a ‘oku ke fai?  

‘Okapau ‘oku ‘io, ko e ha ‘a e ola ‘o e me’a ko eni ‘i ho loto mo e loto ‘a ho’o leka? 

(fakatautefito ‘a e ‘eke ki he ongo ‘a e matu’a – halaia, ‘ikai ha ongo; toe ‘eke pe mo e 

ola ‘o e tautea ki he leka mei he sio ‘a e matu’a )   

‘Oku ke pehe nai ‘oku fakahela ‘a e tauhi fanau?  

‘Okapau ‘oku ‘io, ‘o anga fefe (‘okapau ‘oku faingata’a’ia faka’atamai mo fakaesino ‘a e 

leka pea ‘eke pe ‘oku uesia fefe ‘e he faingata’a’ia ‘a e leka ‘a e tauhi fanau ‘a e matu’a?)  

‘Oku ke fiema’u nai ha tokoni pe ko ha ngaahi founga ki ngaue ‘a e tauhi fanau?  

‘Okapau ‘oku ‘io, koe ha nai ha fa’ahinga tokoni te ke fiema’u?  

Ko e ha ‘a e me’a lelei taha ‘o fekau’aki mo e tauhi fanau?  

Ko e ha ‘a e me’a kovi taha ‘o fekau’aki mo e tauhi fanau?  



 

83 

 

‘Oku to e ‘i ai nai ha me’a kehe ‘oku ke fie talamai kiate au ‘o fekau’aki mo e mo’ui 

fakafamili, tauhi fanau mo e tauhi va ‘a e matu’a mo ‘enau fanau?  

 

 

3. Mo’ui fakaako ‘a e fanau 

 

‘Oku lolotonga ako nai ‘a ho’o leka/fanau? 

‘Oku nau ma’u ako? 

‘Okapu ‘oku ‘ikai, ko e ha ‘a hono ‘uhinga? (‘eke pe ‘oku fa’a puke, pe ko e ‘uhi ko ‘ene 

faingata’a’ia fakaesino mo faka’atamai – ‘okapau ‘oku faingata’a’ia ‘eke eni – kau ai mo 

e ngaahi ‘uhinga fakafo’ituitui )  

‘Oku sai’ia nai ho’o leka ‘i he ako?  

‘Okapua ‘oku ‘io, ko e ha e me’a ‘oku nau sai’ia ai? (‘eke pe ‘oku nau sai’ia he ako ha 

me’a, nofo mo e kau faiako, ngaahi kaunga ako )  

‘Okapau ‘oku ‘ikai, ko e ha e me’a ‘oku ‘ikai ke nau sai’ia ai he ako?  

‘Oku sai nai ‘enau ako – lelei e ola ‘o ‘enau ako?  

‘Okapau ‘oku ‘ikai, ko e ha hono ‘uhinga? 

‘Oku ‘ia ai nai ha’a nau kaunga ako lelei ‘oku nau fa’a feohi ‘i tu’a ‘i ‘apiako?  

‘Oku mahu’inga nai kia kinautolu ke nau fakafeohi, mo fai ha ngaahi me’a mo ‘enau 

ngaahi kaungame’a? (‘eke ‘a e ngaahi ‘uhinga ‘oku ke pehe ‘oku sai ai ke nau o ‘o feohi 

mo honau ngaahi kaungame’a)  

Kuo ‘osi tala atu ‘e ho’o fanau ‘oku fakamamahi’i kinautolu ‘i he ako?  

‘Okapau ‘oku ‘io, ko hai? 

Koe ha na’e fakamamahi’i ai kinautolu (‘okapau ‘oku faingata’a’ia fakaesino mo 

faka’atamai, ‘eke pe ‘oku kaunga eni ki hono fakamamahi’i kinautolu)? 

Ko e ha ho’o me’a na’e fai ki heni? 

Kuo ngata nai e fakamamahi? (‘okapau ‘oku te’eki ai, ko e ha hono ‘uhinga – ‘eke e 

ngaahi ‘uhinga)  

Kuo ‘i ai nai ha taimi kuo leangata’a pe fa’a leangata’a ai mo pau’u ‘a ho’o fanau/leka ‘i 

he ako? (mo kau ‘i he ngaahi ke faka’apiako?)  

‘Okapau ko e ‘io, ko e ha hono ‘uhinga (‘okapau ‘oku faingata’a’ia fakaesino mo 

faka’atamai, ‘eke ‘a e ngaaihi ‘uhinga ‘oku felave’i mo eni)? 

‘Okapau ‘oku ‘io, ko e ha e me’a ‘oku hoko – ‘oku tautea’i kinautolu ‘i he ako? 
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Ko e ha hono tu’o lahi? 

‘Okapau ‘oku tautea’i kinautolu, ko hai ‘oku ne fakahoko eni? (kau faiako, kau 

matapule, class captain, fanauako kehe pe koe matu’a tauhi fanau pe?)   

‘Oku anga fefe ‘a hono tautea’i kinautolu?  

‘Oku ke pehe nai ‘oku tonu pe ‘a hono tautea’i pehe’i ‘o e fanau? (‘eke pe ‘oku poupou’i 

pe ‘e he matu’a ‘a hono tautea’i ‘e he faiako pe ko ha fanauako kehe ‘a ‘enau fanau?)  

‘Oku ke pehe nai ‘oku sai pe ‘a hono tautea’i ‘a e fanau faingata’a’ia fakaesino mo 

faka’atamai ‘o tatau pe mo e fanau kehe ‘i he ako?    

Ko e ha ‘a e ongo ‘a ho’o leka ki hono tautea’i kinautolu ‘i he ‘ako? (‘eke fakaesino, 

fakae’atamai mo fakaeloto?)  

‘Oku ‘i ai nai ha toe ‘uhinga kehe ‘oku tautea’i ai ho’o leka ‘i he ako?   

Fefe ‘enau kaungaako, ‘oku tautea’i mo kinautolu (‘eke pe ko hai, ko e ha hono ‘uhinga 

pea ‘oku anga fefe?)   

‘Oku nau pehe pe ‘oku tonu eni? 

‘Oku ke pehe ‘oku tonu pe ke tautea’i ‘a e longa’i fanau ‘i he ‘apiako?   

‘Okapau ‘oku ‘io, ko e ha ‘enau me’a ‘oku fai ke tautea’i ai kinautolu?   

‘Okapau ‘oku ‘ikai, ko ho’o fakakaukau ki he founga ‘e ngaue’aki ‘e he ngaahi ‘apiako 

ke nau fakalelei’i mo fakatonutonu ‘aki ‘a e fanau ‘oku nau leangata’a mo maumau’i e 

ngaahi tu’utu’uni ‘a e ako?  

‘Oku ‘i ai ha’o ‘ilo ki he Lao ki he Ngaahi Ako mo ‘ene tu’utu’uni ke tapui ‘a hono ta mo 

lea kovi’i ‘o e fanauako ‘i he ngaahi ‘apiako ‘i Tonga?   

‘Okapu ‘oku ‘ikai, ko e ha hono ‘uhinga?   

‘Oku ke ‘ilo’i nai ‘oku maumau’i ‘e he kau faiako ‘a e lao ‘i he’enau ta ‘a e fanau ako ‘i 

he ngaahi ‘apiako?  

Ko e ha ‘a e palani ‘a ho’o fanau ki honau kaha’u ‘i ha hili ange ko ia ‘enau ako?  

‘Oku ke pehe nai te nau lava pe mo a’usi ‘a e me’a ‘oku nau feinga ki ai?  

‘Okapau ‘oku ‘ikai, ko e ha hono ‘uhinga (‘eke pe ‘oku ‘i ai ha uesia ‘o ‘ene faingata’a’ia 

fakaesino mo faka’atamai ki heni, ki he fanau faingata’a’ia)? 

Ko e ha ‘a e me’a lelei taha ‘oe mo’ui fakaeako ki ho’o fanau/leka?  

Ko e ha ‘a e me’a kovi taha ‘oe mo’ui fakaeako ki ho’o fanau/leka? 

‘Oku ‘i ai ha toe me’a kehe ‘oku ke fie talamai ‘o fekau’aki mo e mo’ui fakaako ‘a ho’o 

leka/fanau? (‘eke ‘a e kaunga ki he leka ‘oku faingata’a’ia fakaesino mo faka’atamai)   
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4. Mo’ui lelei fakaesino mo e fakakatoa ‘a ho’o fanau/leka 

‘Oku fefe ‘a e mo’ui lelei fakaesino ‘a ho’o leka/fanau? (‘eke pe ‘oku fa’a puke, 

faingata’a’ia fakaesino mo faka’atamai, mo’ui lelei pe, pe mahamahaki?)  

‘Oku fefe ‘a e mo’ui lelei faka’atamai ‘a ho’o leka/fanau? (‘eke fekau’aki mo e mo’ui 

lelei mo ‘ikai ke lelei ‘a honau ‘atamai mo honau loto)  

‘Oku lolotonga felangaaki pe mamahi’ia pe ongo’i ‘ikai ke lelei ‘a ho’o leka/fanau ‘i he 

taimi ni? (‘eke pe ‘oku ‘i ai ha kaunga ‘o ha halanga mahaki ‘oku ma’u ‘e he leka pe ko 

ha faingata’a’ia fakaesino pe faka’atamai )  

Fefe ‘aneafi mo e uike kuo ‘osi, na’a nau ongo’i fefe nai ai? (‘eke ‘a e natula ‘o e 

mahaki/faingata’a’ia mo ‘ene uesia ‘a e leka)  

‘Okapau na’e toki kamata ongo’i faingata’a’ia ‘a e leka kimui ni mai, ‘oku ke pehe nai 

ko e ha e me’a na’e tupu mei ai? (‘eke ‘a e ngaahi me’a na’e tupu mei ai, ola ‘o e 

faingata’a’aia fakaesino mo faka’atamai, - ‘okapau ‘oku faingata’a’aia faka’atamai mo 

fakaesino; ko hano fakamamahi’i pe ko hano ngaahi kovi’i? etc.   

Na’a nau kamata ke ongo’i sai ‘anefe? (na’e anga fefe pea ko e ha hono ‘uhinga?)  

Fefe ‘a e mo’ui fiefia, ‘oku ke pehe nai ‘oku nau fa’a mo’ui fiefia pe?  

‘Okapau ‘oku ‘io, ko e ha hono ‘uhinga (mo’ui ‘i ‘api, mo’ui ‘i he ‘api ako, mo e ngaahi 

va mo e to’u)?  

Ka ‘ikai, ‘eke hono ngaahi ‘uhinga (mo’ui ‘i ‘api, mou’i ‘i ‘apiako, puke, faingata’a’ia 

fakaesino mo faka’atamai, ngaahi va mo e to’u, fakamamahi, ngaahi kovi’i?)   

Ki he matu’a tauhi fanau, ‘oku nau pehe nai ko e ha ‘a e me’a lelei taha ‘i he hoko ha 

taha ko ha leka?  

Ki he matu’a tauhi fanau, ‘oku nau pehe nai ko e ha ‘a e me’a kovi taha ‘i he hoko ha 

taha ko ha leka?? 

‘Okapau ko ha leka ‘oku faingata’a’ia fakaesino mo faka’atamai, ko e ha a’ e me’a kovi 

taha ‘i he hoko ha leka ko ha taha faingata’a’ia fakaesino mo faka’atamai?  

‘Oku toe ‘i ai nai ha me’a kehe ‘oku ke fie talamai ‘o fekau’aki mo e mo’ui lelei 

fakalukufua ‘a ho’o fanau?   
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Ethnographic observations within family home/settings 

 

Consider issues under themes of family life and personal health and wellbeing 

(above). 

 

Notes recorded immediately after the observations (if family do not allow note taking 

during observations) should include details about the following issues/themes: 

 

1. Family relationships, activities, interactions 

 

 How good and effective, loving are family relationships between siblings? 

Between child/ren and parents? 

What are the positive aspects of these, based on your observations of family 

interactions? 

What are the negative aspects of these, based on your observations of family 

interactions? 

Please give details about positive aspects and how these manifested in family 

interactions (laughing and joking with one another, play, activities, help with 

homework etc – parent-child interactions and sibling interactions) 

Please give details about negative aspects and how these manifested in family 

interactions (physical punishment from parents, mental or emotional punishments, 

verbal abuse, name calling, shouting, banishing. Also, bullying and other negative 

forms of abuse of children) 

Please also give details about chores and responsibilities children undertook – 

washing dishes, cleaning, looking after pets, running errands etc. 

Were children willing or unwilling to take on these kinds of tasks? 

Where there is a disabled child in a family, please record specific observations about 

interactions between child and parent and sibling – negatives and positives 

How does the child’s disability affect family relationships and family life, including 

activities, day-to-day living? (Please record any aspect that you feel might be relevant 

relating to the child’s disability) and its impact on family life and relationships. 
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2. Specific issues 
 

Please record specific issues such as conversations, actions, interactions etc that are 

relevant to the research – about punishments, school life, arguments, disagreements, 

positive aspects in conversations, actions and interactions relating to specific and 

relevant issues. For example, you may witness one or some children being treated and 

talked to different from other children – is there evidence of favouritism or are all 

children treated equally. Do you think there are specific parenting challenges, 

problems or achievements that require recording? 

The family setting:  Is it a nuclear or an extended family setting? 

How many houses are on the land and how big are they?   

How many families live in one home/house? 

Do all members of the family agree? 
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Children’s Taskforce 

KOMITI NGAUE MA’A E LONGA’I FANAU – CHILDREN’S TASK FORCE 

Koe Ngaahi A’usia mo e Fiema’u Vivili ‘a e Longa’I Fanau ‘o kau ai ‘a e Fanau ‘oku 

nau Tofanga ‘I ha Faingata’a’ia Fakasino mo Faka’atamai ‘I Tonga 

The Experiences and Needs of Children, Including Children with Disablilities, 

Living in Tonga 2018 

 NAMES ORGANISATION OR 

SCHOOL 

POSITION IN 

TASKFORCE 

AGE 

1.  Mr. Onetoto Anisi Ministry of Internal Affairs 

(MIA) – Acting CEO 

Chairperson  

2.  Rev. Lola 

Koloamatangi 

Tonga National Center for 

Women & Children 

(TNCWC) 

Assistant 

Chairperson  

 

3.  Mrs. Fuiva Kavaliku Chairperson, TNCWC Member  

4.  Ms. Vaotetefa 

Tufunga  

Women & Children Crisis 

Centre (WCCC) 

Member  

5.  Mrs. Emele Latu Civil Society Forum Tonga 

(CSFT) 

Member  

6.  Mrs. Misty Fifita Ministry of Health (MOH) Member  

7.  Ms Finau Tele’ahiva  Naunau ‘o e Alamaite 

Tonga Association 

(NATA) 

Member  

8.  Mrs. ‘Unaloto 

Halafihi 

NATA Member  

9.  Mr. ‘Isikeli Oko Ministry of Education and 

Training (MOET) 

Member  

10.  Chief Inspector 

Lau’aitu Sherman  

Ministry of Police Member  

11.  Ms Betty Blake Ma’a Fafine mo e Famili 

Inc. (MFF) 

Project 

Coordinator 

 

12.  Mrs Melenaite Blake Ma’a Fafine mo e Famili 

Inc. 

Assistant 

Researcher  

 

13.  Mrs Isapela Tu’ivai Ma’a Fafine mo e Famili 

Inc. 

Finance Officer  

14.  Mrs Gabriella 

‘Ilolahia 

Ma’a Fafine mo e Famili 

Inc. (MFF) 

Project Advisor  

15.  Sr. Evans L.D.S  Member  
16.  Mrs Valentine  L.D.S Member  
17.  Miss Melisa Siu’ulua  Member 2 

18.  Miss Seini Lea St Francis of Assisi 
kindergarden 

Member 2 

19.  Master Lisiate Lea St. Francis of Assisi 

Kindergarden 
Member 4 

20.  Miss Mele Moala ACTs Community School Member 6 

21.  Miss Telea’usasala 

Ta’ai 

GPS Longolongo Member 6 

22.  Master Lopini Fifita 

Lea 

Tonga Side School Member 7 
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23.  Miss Lucy Ta’ai GPS Longolongo Member 8 

24.  Master Taniela Tu’ivai GPS Nuku’alofa Member 8 

25.  Master Timote Finau 

Lea 
Tonga Side School Member 8 

26.  Miss Melenaite Fifita Fasi Primary School Member 10 

27.  Miss Akanete Ta’ai GPS Longolongo Member 10 

28.  Miss Betty Cielle 
Tupou Ta’anea Blake 
‘Ilolahia 

Tonga High School Member 12 

29.  Miss Felicity Ta’ai Apifo’ou College Member 12 
30.  Master George 

Alexander Blake 

Acts Community School Member 13 

31.  Master Manu ‘Oto Tonga College ‘Atele Member 14 
32.  Miss Renee Patricia 

Melefisipuna Blake 
Tonga High School Member 14 

33.  Miss ‘Elisapesi 
Koloamatangi 

Tonga High School Member 15 

34.  Mr. Semisi Taufa Tonga College Atele Member 16 
35.  Miss Simaima Vea Queen Salote College Member 16 

36.  Mr. Simione Tupou Tupou College Toloa  Member 16 
37.  Miss Malia Fatima 

Katoa 

Takuilau College Member 17 

38.  Mr. Sione Lata ‘I 
Nafualu Likiliki 

St Andrew High School Member 17 

39.  Miss Susana 

Manuha’apai 
Takuilau College Member 17 

40.  Miss Telesia Lose 
Tu’ivai 

Tonga High School Member 17 

41.  Mr. Sione Osamu Tupou College Toloa Member 18 
42.  Mr. Vilai Ilolahia Jr University of the South 

Pacific 

Member 19 

43.  Miss Kasanita Osamu Teachers Training College Member 21 
44.  Mr. Solomone Latu Apifoou College  Member 11 

45.  Mr. Sionemana Latu GPS Ha’alalo Member 7 

46.  Miss Heleine Latu - Member 4 

47.  Mr. Sydney Osamu Tupou College Member 11 

48.  Mr. Ai taunga’a 

Osamu 

Tupou College Member 13 

49.  Mr. Tali Halafihi GPS Fasi Member 9 

50.  Mr. Mateo Halafihi GPS Fasi Member 10 

51.  Miss Lita Halafihi GPS Fasi Member 5 
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 Study Researchers 

 NAMES ORGANISATION 

1 Manu Kailopa Vehekite TSSP, MFF 

2 ‘Ema Toia TSSP, MFF 

3 Mele Siu’ulua TSSP,MFF 

4 Sitela Moala TSSP,MFF 

5 Teisa Fakatene Tonga National Youth Congress, Ha’apai/TSSP MFF 
Ha’apai 

6 ‘Atela Semi MFF 

7 ‘Isapela Tu’ivai Finance Officer, MFF 

8 Kalolaine Kaloni TSSP, MFF 

9 ‘Elenga Mailangi Retired Government Primary School Teacher, Vava’u  

10 Palu ‘Oto MFF 

11 Lei’ataua Salesi Male Advocate, MFF 

12 Tavite Fisi’italia NATA 

13 Sioeli Tu’ivai Male Advocate, MFF 

14 John Blake Male Advocate, MFF 

15 Vilai Ilolahia Jr. Male Advocate, MFF 
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Contact Details 
 

Jo Aldridge is Professor of Social Policy and Criminology at Loughborough University, 

UK. Her contact details are:  

Professor Jo Aldridge 

Department of Social Sciences 

Loughborough University 

Leicestershire, LE113TU, UK.  

Email: J.Aldridge@lboro.ac.uk. Tel: +44 (0)1509 223670; Fax: +44 (0)1509 223944 

 

Ma`a Fafine mo e Famili Inc. (MFF) 

MFF Building 

Salote Road 

P.O. Box 1978 

Nuku‘alofa 

Kingdom of Tonga 

Email: mfftonga@gmail.com ; Tel: +676 25 991; Fax: +676 25 991 

Web: http://mfftonga.wordpress.com/ 

 

 

Naunau oe Alamaite Tonga Association Inc. (NATA) 

Kausela Road 

Nukualofa 

Kingdom of Tonga 

Phone: 676 28765. 

Email: alamaite_tonga@yahoo.com 
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